CALL-EJ Computer-Assisted Language Learning Electronic Journal Vol. 27; No. 2; 2026

Using Microsoft Teams as a Platform for Blended Learning: Insights from
Vietnamese Students

Phan Thi Ngoc Le'”

'University of Languages and International Studies, Vietnam National University, Hanoi, Vietnam
*Corresponding author’s email: lehang6778@gmail.com
(@ https://orcid.org/0000-0002-2337-9135

dhttps://doi.org/10.54855/callej.2627210

®Copyright (c) 2026 Phan Thi Ngoc Le

Received: 01/01/2026 Revision: 09/08/2026 Accepted: 07/09/2026 Online: 11/09/2026
ABSTRACT

In recent years, as the 4th Industrial Revolution has had a major
impact on teaching and learning methods, it is understandable why
blended learning has increasingly attracted the attention of
researchers. Among the tools supporting blended teaching and
learning, Microsoft Teams in the Office 365 application suite is
increasingly being preferred by many people because of its
outstanding features. This article aims to explore students’ insights
into using Microsoft Teams as a platform for blended learning.
Participants in this study included 120 students I directly taught at
the university. In this study, I combined questionnaires and
interviews to explore the advantages and disadvantages of Teams
from students’ perspectives. The results show that students
perceived several benefits of using Teams, such as quick feedback
from teachers, access to adequate learning resources, and support
Keywords: Computer-  for discussions and assignments. However, it is inevitable to

assisted language encounter challenges when using Teams. Students perceived that
learning, Blended these difficulties may come from their own knowledge of Teams,
learning, Microsoft Internet issues, classroom communication, and technology errors. I
Teams, students’ hope that the study will help teachers make appropriate
perspectives, adjustments in teaching methods when applying Teams in blended
Vietnamese students teaching.

Introduction

The present era is characterized by rapid change driven by advances in science and
technology, including information technology. The education system must adapt to these
developments to handle potential issues, including increasing numbers of learners, massive
amounts of information, and teacher shortages (Le et al., 2025). Advancements in science and
technology, particularly in research and self-improvement, have made many new teaching and
learning approaches possible, including online and blended learning (Chau et al., 2022; Han et
al., 2024; Le et al., 2024). The evolution of technology, including computers, cell phones, and
apps like Facebook and YouTube, is changing how students and teachers communicate (Tiyar
& Khosima, 2015; M. T. Pham et al., 2023; Ly et al., 2024). Although online learning and
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teaching are not new, they have never been used as a common teaching strategy (Hidalgo et
al., 2020).

In most educational institutions, blended learning is a contemporary teaching approach that is
increasingly replacing online learning. Blended learning is a rational, evidence-based
alternative to online learning that is more cost-effective, more productive, and integrates more
sophisticated learning methods (Saleem, 2013; Chen & Lee, 2024; Tran, 2024). Likewise,
Garrison and Kanuka (2004) argued that the term "blended learning" describes the different
ways educators integrate technology into the conventional classroom setting. By combining
the teacher's role in a regular classroom with that of a virtual classroom, blended learning
seeks to foster interaction in the learning process. Furthermore, the mix of online and in-
person instruction is often cited as the main factor influencing students' satisfaction with
blended learning programs (Graham, 2013). This combination seems to enhance students'
educational experiences because they can still benefit from online learning while staying
engaged in their studies by interacting directly with professors and peers.

The challenge for educational institutions is to adapt to this shift and select the best tools and
methods to teach and engage students (Rashid & Yadav, 2020). A range of ICT tools,
including social media platforms, university websites, online collaboration and video
conferencing tools, and live and recorded video lectures, are proving useful ways to ensure
educational efficacy and continuity in training the next generation of students (Chatterjee &
Chakraborty, 2020). Every software program has its pros and cons. Among these tools,
Microsoft Teams (also called MS Teams) in the Office 365 application suite is becoming more
and more popular among members of the MIE community (Microsoft Innovative Educators -
Microsoft Education Community) due to some exceptional features like group creation, chat,
simultaneous sharing of text, audio, and video, and large storage for all user files and
documents. Using Microsoft Teams, instructors can create an online learning environment
where students can study, share, discuss, test, and assess information in a low-cost, time-
efficient, online setting (T. D. T. Pham et al., 2023).

In line with the educational reform policy on industrialization and modernization enacted by
Vietnam's government in 2010, the use of e-learning, especially in higher education, increased
significantly for learners' benefit (Tran, 2021). Recently, the Vietnamese government has
made efforts to promote the integration of technology in education (Dao, 2022), and
technology is playing a crucial role in shaping this progress (Microsoft, 2024). The Ministry
of Education and Training (MOET) has released important legal documents to provide
guidance and support for the progress of information technology in educational institutions,
namely for teaching and learning. Under recent foreign aid financing from agencies like
AusAID, blended learning has been introduced and incorporated into Vietnamese educational
institutions. Although this project achieved a variety of goals between 2011 and 2015, it
focused primarily on implementing blended learning in industrial organizations to improve
the efficiency of information exchange, staff capacity building, and development results. A
number of Vietnamese universities have opted for Microsoft (MS) Teams, a platform built by
Microsoft, as a technology solution for online teaching in order to address the COVID-19
epidemic and align with the government initiative to digitize education (Bui, 2022).
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According to Microsoft (Microsoft, 2024), in early January 2020, 22 million students in
Vietnam began remote learning due to a lockdown implemented to combat COVID-19.
Microsoft collaborated with MOET to provide remote learning to educational institutions
throughout 61 provinces in Vietnam, including more than three million Office 365 accounts
(Microsoft, 2024).

At the university where I teach, which participates in the National Foreign Language Project,
blended learning has been increasingly adopted to support the integration of technology into
language teaching. Despite the increasing adoption of Microsoft Teams in higher education,
existing studies have primarily focused on general online or blended learning contexts.
Limited attention has been paid to its use in skill-based courses or first-year university
settings, where students may face specific challenges in adapting to new learning
environments. Furthermore, research on students’ perspectives on Microsoft Teams in
Vietnamese higher education remains limited. This study therefore makes several
contributions. First, it explores students’ perceptions of using Microsoft Teams in a blended
learning environment within a skill-based course. Second, it provides empirical insights from
the Vietnamese higher education context, which remains underrepresented in the literature.
Third, it identifies both perceived benefits and challenges of students, offering practical
implications for teachers using Microsoft Teams in similar contexts. To address this gap, the
study explores students’ insights into using Microsoft Teams in blended learning. On that
basis, the study proposes solutions to improve the ability to use Microsoft Teams for students
and lecturers at the university. In the era of Technology 4.0, the proposed solutions also aim to
support the university's external training and distance learning through online methods,
particularly for study skills and, more broadly, other subjects.

Literature review

To provide a conceptual foundation for this study, this study examines students’ use of
Microsoft Teams in blended learning through the lens of technology acceptance and learning
interaction. Previous research has suggested that students’ perceptions of educational
technologies are shaped by factors such as perceived usefulness, ease of use, interaction, and
engagement.

In this study, the benefits of using Microsoft Teams fall into four main groups: access to
information and learning resources; engagement and motivation; assessment and feedback;
and confidence, exploration, and application. Meanwhile, the challenges associated with its
use are classified into four key dimensions: task-related cognitive; emotional and
motivational; interactional and behavioral; and technological and access challenges. Rather
than treating these as isolated themes, both the benefits and challenges are viewed as
interconnected factors that collectively shape students’ overall learning experience in blended
environments.
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Review of International Studies on Students’ Perspectives of Using Microsoft Teams as a
Platform

Benefits of MS Teams in Blended Learning

Worldwide, Microsoft Teams has attracted the attention of many researchers, and many
studies have shown its benefits for blended and online learning. Previous studies have
examined students’ perceptions of Microsoft Teams across several key dimensions, including
4 main groups, namely access to information and learning resources; engagement and
motivation; assessment and feedback; and confidence, exploration, and application.

First, regarding access to information and learning resources, Sobaih et al. (2021) reported
that students had a favorable overall learning experience, that it positively affected their
knowledge creation and critical reflection, and that they could access information and
learning resources through MS Teams. Besides, Nawi and Hamidaton (2022) also considered
Microsoft Teams to be an outstanding platform for collaboration, as it offered practical
capabilities to improve virtual learning environments for educational reasons. In addition,
Alkhatib and Alainati (2024) highlighted the effectiveness of MS Teams in blended and
virtual learning from students’ perspectives, including an attractive interface, quick
commands, practical use, reliability, and easy access to information.

Second, regarding engagement and motivation, according to Rojabi (2020), Microsoft Teams-
based online instruction provides the best possible learning environment for students in terms
of actively understanding the materials, answering questions comfortably, and supporting
student-student interaction as well as student-teacher interaction. Similarly, students in Wea
and Kuki’s (2020) study also had a good perception of using Microsoft Teams. Even in a
virtual setting, students can develop their ability to connect and communicate with instructors
and their peers. Thus, students may be inspired to be self-reliant and diligent learners (Wea &
Kuki, 2020). They also offered a framework and recommended tactics such as using
immersive virtual classroom models that integrate pedagogical and technological components,
promoting collaborative and active learning, and fostering communication between teachers
and students to improve student engagement and interaction (Alkhatib & Alainati, 2024).

Third, concerning assessment and feedback, Almodaires et al.’s (2021) research revealed that
Microsoft Teams' quality and features make it a successful virtual learning platform. The tool,
according to the respondents, was very helpful in encouraging interactive learning and in both
giving and getting feedback. Sharing the same positive viewpoints, Irawan and Aminullah
(2024) stated that numerous elements in the Microsoft Teams application facilitate learning.
The most intriguing feature is the reading progress function, which allows us to evaluate the
quality of our reading outcomes, and it has been highly endorsed by students.

Last, regarding confidence, exploration, and application, the MS Teams platform was also
used by teachers in the study of Kashoob and Attamimi (2021), and it was proven to facilitate
easy interaction between teachers and students, convenience in studying online, and closer
relationships among students. Moreover, in their study, Almutairi and Aljumah (2023)
explored using Microsoft Teams to assist students in overcoming the shyness, hesitancy, or
fear of speaking that individuals face when attempting to communicate in English in front of a
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group of people. Besides, El-Sayed et al. (2024) indicated that blended learning with the
Microsoft Teams platform had a positive impact on the cognitive development and volleyball
skill performance of Al-Azhar University's Faculty of Physical Education students.

Challenges of MS Teams in Blended Learning

Despite obvious advantages, many global studies found that learners face challenges in using
Microsoft Teams. Previous studies have identified several challenges across 4 main groups:
task-related cognitive, emotional and motivational, interactional and behavioral, and
technological and access challenges.

First, regarding task-related cognitive challenges, Dahmash (2020) noted that EFL students'
difficulties were related to online assessments and flaws in instructor performance. Moreover,
compared with other online collaboration tools, Almodaires et al. (2021) found the platform
unsuitable for both independent and collaborative learning. In addition, lectures uploaded to
the MS Teams platform are too theoretical and repetitive, which negatively affects students'
interest in learning (Bozovi¢ & Bozovi¢, 2021).

Second, regarding emotional and motivational challenges, in their investigation of the issues
and difficulties that arose when using the Microsoft Teams application, Ismail and Ismail
(2020) listed several drawbacks, including challenges with receiving feedback, feelings of
social isolation, and difficulties managing time and maintaining self-motivation. Furthermore,
students in Sobaih et al. (2021) reported little encouragement from classmates and teachers.
According to Stramkale (2023), students are less inclined to study online using the MS Teams
platform because they believe in-person instruction is more engaging.

Third, regarding interactional and behavioral obstacles, Baker and Spencely (2020)
emphasized that group size and how it is used in context should be carefully considered.
Additionally, Wichanpricha (2021) claimed that time constraints in online tasks gave
participants fewer opportunities to engage in behavioral interactions with their teachers or
even friends via MS Teams. Moreover, Sobaih et al. (2021) found that students showed
minimal engagement in MS Teams-based course activities, reflecting limited interaction with
both instructors and fellow classmates.

Lastly, regarding MS Teams-related technology and access, Wichanpricha (2021) identified
poor Internet signal as the main obstacle keeping students from learning online. Similarly,
technical difficulties were identified as a key barrier to online learning, with Sujarwanto et al.
(2021) noting that such issues can reduce student engagement and hinder learning progress.
Review of Studies on Students’ Perspectives of Using Microsoft Teams as a Platform in
Vietham

In Vietnam, the use of Teams in university teaching and learning has received moderate
attention. Similar dimensions have been explored, although the number of studies remains
limited.

Benefits of MS Teams in Blended Learning

First, regarding access to information and learning resources, Tran (2021) reported substantial
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positive feedback on using Microsoft Teams in online learning. Beyond their initial concerns,
students who used the program noted that it provided ease, flexibility, and individualized
learning opportunities, among other benefits (Tran, 2021). More specifically, students in the
study by Q. A. Pham et al. (2023) affirmed that the application has many unique features such
as the ability to store chat content, including exchanges in the chat box, flexible background
changes, links with other Microsoft platforms such as the Office 365 system, more diverse
reactions, similar to social networks, or the "Calendar" section that can summarize all the
class links corresponding to each time of the day.

Second, regarding engagement and motivation, Pham and Pham (2023) evaluated the
effectiveness of MS Teams in supporting online teaching and found that learners were
satisfied with and interested in the platform during online lessons. In addition, MS Teams may
make learning more fun and foster positive relationships within and outside school, which
could positively affect friendships (Nguyen & Nguyen, 2024).

Third, in terms of assessment and feedback, Tam (2023) found that MS Teams supports
learners with written and dialogic feedback, both synchronous and asynchronous, helping
them build awareness and improve learning through the feedback process. Pham's (2025a)
study also highlighted the simplicity and usefulness of the MS Teams platform, which can
indirectly support assessment processes by enabling teachers to effectively manage
assignments, monitor learning activities, and provide timely feedback to learners.

Finally, regarding confidence, exploration, and application, Nguyen and Nguyen (2024) found
that Microsoft Teams encouraged students to study independently without assistance from
teachers or other students and helped them build self-study skills. As a result, students
improved their time management skills. In addition, in Pham's (2025b) study, first-year
English learners in Vietnam found that MS Teams is a useful platform that enhances self-
learning, creates a flexible and friendly learning environment, and contributes to greater
learner confidence and the ability to apply skills in practice.

Challenges of MS Teams in Blended Learning

Despite Microsoft Teams' advantages, some studies offer additional insight into its
disadvantages.

First, in terms of task-related cognitive challenges, according to Tran's (2021) research, MS
Teams caused a number of disadvantages for students, such as a degree of concentration loss,
a lack of effective learning, and fatigue. Besides, Phung and Luong's (2021) study showed
that distractions are faced by EFL students when they learn the language online through
Microsoft Teams.

Second, regarding emotional and motivational obstacles, Pham (2025b) stated that students
could encounter psychological problems in online learning, which also prevented the MS
Teams platform from being fully utilized. More specifically, Phung and Luong (2021)
highlighted that feelings of social isolation negatively affected students’ emotional
engagement and motivation in online learning environments.

Third, mentioning interactional and behavioral challenges, Tran (2021) pointed out the lack of
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in-person interaction and communication, which limited students’ opportunities for
meaningful engagement in the learning process. Furthermore, Pham (2025b) noted that
physical constraints hindered students’ active participation, thereby affecting their behavioral
engagement in online classes.

Lastly, regarding technological and access challenges, Q. A. Pham et al. (2023) also noted that
the primary drawback of MS Teams is its significant storage requirements. As a result,
students using moderately configured computers would face frequent connection issues,
which would lower the quality of instruction and learning. In Nguyen and Nguyen (2024),
students had trouble accessing technology, particularly those from low-income households
who lack the means to buy devices like laptops, smartphones, or PCs. Moreover, several
students were deterred by the absence of technical personnel and ICT expertise.

Research Gap & Research Questions

The review of related studies provides an overview of both the benefits and disadvantages of
the Microsoft Teams platform in online learning for students. However, it can be seen that the
application of MS Teams in blended learning is still not widespread. In addition, limited
attention has been paid to how these factors are experienced in skill-based courses, where
interaction, feedback, and learner autonomy play an important role. Furthermore, research
still lacks an examination of these issues from the perspective of students in Vietnamese
higher education. In Vietnam, many universities, including Vietnam National University
(VNU), have widely applied the integrated learning method. However, not all VNU programs
use this learning method. The study skills subject is one that requires students to study
through blended learning via MS Teams. The university has regulations on the duration and
distribution of lessons in the program between in-class learning and online learning on MS
Teams. However, many issues remain in implementing blended learning that learners must
consider, such as the benefits MS Teams can bring to students through blended learning, the
specific difficulties students encounter, and ways to manage blended classes effectively via
Microsoft Teams. To date, no official research has examined teaching blended learning of
study skills via Microsoft Teams at VNU to answer the questions raised above. Thus, this
study explored students’ perspectives on using Microsoft Teams as a platform for blended
learning in a study skills course. Specifically, it aimed to assess the benefits and challenges
that students encountered when participating in blended learning courses using Microsoft
Teams. These objectives can be obtained through the following two research questions:

1. What benefits did students gain from using Microsoft Teams as a platform for blended
learning in the study skills course?

2. What challenges did students encounter when using Microsoft Teams as a platform for
blended learning in the study skills course?

Methods
Research Design and Ethical Considerations

The study used purposive sampling to choose participants. Participants included 120 first-year
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students from the study skills classes I directly taught at Vietnam National University (VNU).
This course aims to develop 03 main skill groups for first-year students: planning study and
organizing life; critical thinking; implementing study projects; and other skills such as
communication, applying information technology, problem solving, reporting project
progress, and presentation. This course used a blended learning approach. Each 04-period
class was divided into: 03 direct classes with lecturers and 01 online class with guidance,
support, and control from lecturers and teaching assistants on the MS Teams platform. The
course used a blended learning model that combined face-to-face instruction with online
learning activities supported by Microsoft Teams. In each four-period class, students attended
three face-to-face sessions with lecturers and one online session on the MS Teams platform.
The online component extended classroom learning through task submission, learning
resource sharing, peer interaction, self-evaluation, and teacher feedback. Through this blended
learning arrangement, Microsoft Teams functioned not only as a communication platform but
also as a learning management tool that supported students’ independent learning and
continuous engagement beyond the classroom. Specifically, teaching and learning activities
are described in detail as follows.

Classroom activities (direct teaching and learning)
Activity 1. Identify goals, solve problems, perform tasks

e Students' tasks: Students identify lesson goals, deepen new knowledge through
learning activities, discussions, interactions with classmates and teachers, and form
some new knowledge and skills.

e Teacher's tasks: Teachers create a mindset for the lesson, comment on, discuss, and
conclude the process and results of students' preparation of learning tasks.

Activity 2. Consolidation and practice

e Students' tasks: Students perform related tasks to consolidate and expand the problem.

e Teacher's tasks: Teachers assign students learning tasks; organize students to discuss to
solve learning tasks; and conclude the knowledge to consolidate and expand for
students.

After-class activities (online teaching and learning)

e Objective: Students apply the knowledge they have learned to perform practical tasks
(practical situations, other documents on the same topic, etc.).

e Students' tasks: Students continue to study independently and perform assigned tasks
on the MS Teams system; share completed tasks and self-evaluate using the criteria set
on the Teams system.

e Teacher's tasks: Teachers assign students application tasks through the MS Teams
system; evaluate students through the criteria set on the Teams system.

In this study, a sequential explanatory mixed-method design was adopted to gather and
analyze both qualitative and quantitative data. According to Prime (2024), this research
methodology entails gathering quantitative data initially, then using qualitative data to clarify
or expand on the quantitative findings. This method allows researchers to study complicated
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phenomena more thoroughly and solve research issues that neither quantitative nor qualitative
methods alone can adequately address (Prime, 2024). Specifically, in the first phase, survey
data were collected from 120 students to identify their perceived benefits and challenges of
using Microsoft Teams in blended learning. The questionnaire results provided an overall
understanding of students’ perceptions and helped identify important themes for further
investigation. In the second phase, qualitative interviews were conducted with selected
students to further explain and elaborate on the quantitative results. The selection of interview
participants was informed by the survey responses to ensure that students with different
perspectives and experiences were represented. In addition, the interview questions were
developed based on the key findings emerging from the survey, allowing the researcher to
explore particular issues in greater depth. The integration of quantitative and qualitative data
was achieved during the interpretation stage by systematically comparing and linking key
survey findings with corresponding interview themes. In this process, interview data were
used to explain, support, or provide further insights into the patterns identified from the
questionnaire results.

Besides, for this investigation, ethical considerations were thoroughly considered. Given that
the researcher was also the course instructor, several measures were taken to minimize
potential bias and power imbalance. At the beginning of the semester, students were
thoroughly informed about the application of blended learning via the MS Teams platform in
the study skills course. I also explained the research cycle to students. Specifically, in W10, as
they completed the course units, students were required to complete a survey on the benefits
and disadvantages of MS Teams in the blended learning course. Then, in the last week of the
course, a number of student groups were selected to conduct in-depth interviews. After
reviewing the key milestones in the research and asking any remaining questions, all students
agreed to participate in this research voluntarily. Next, the researchers provided an informed
consent form requesting the students' formal approval to use their project data for the study.
Students were also clearly informed that their decision to participate or not would affect their
course grades. Data collection occurred after the main course assessments were completed to
reduce perceived pressure on students. To further minimize social desirability bias, students
were encouraged to provide honest feedback, and all participants were identified only by code
names or pseudonyms to protect confidentiality. The assurance that only I, the researcher,
would see and use the questionnaire further protected the data's anonymity.

Data Collection

In this study, I adopted a sequential explanatory mixed-method design, combining
quantitative and qualitative methods, such as questionnaires and interviews, to investigate the
students’ perspectives on using Microsoft Teams as a platform for blended learning in the
study skills course.

In the first phase, this study used a questionnaire as the primary data collection tool.
Ranganathan and Caduff (2023) note that questionnaires have become widely used because of
their benefits. These benefits include being an inexpensive way to quickly get a lot of data,
even from a big sample. They also enable comparison between groups and places, are useful,
and can be standardized (Ranganathan & Caduff, 2023). Based on the two research questions,

200



https://callej.org Phan Thi Ngoc Le Vol. 27; No. 2; 2026

the questionnaire was divided into two parts on the benefits and challenges of using Microsoft
Teams as a platform for blended learning in the study skills course. The first part of the
questionnaire included 12 statements on the benefits of MS Teams in blended learning. This
part was categorized into 4 main groups, namely access to information and learning resources;
engagement and motivation; assessment and feedback; and confidence, exploration, and
application, adapted from the classification of Sobaih et al. (2021). The second part of the
questionnaire includes 12 statements on challenges of MS Teams in blended learning.
Adapted from Wichanpricha (2021), this part was divided into 4 main groups: task-related
cognitive, emotional and motivational, interactional and behavioral, and technological and
access challenges. Although these instruments were originally developed for online learning
contexts, they were considered suitable for this study as blended learning also involves
substantial online interaction. However, I adapted the items to reflect the combined face-to-
face and online nature of this study. I also used a 5-point Likert scale (strongly disagree,
disagree, neutral, agree, and strongly agree) for all 24 items in the questionnaire. According to
Doronila et al. (2025), the Likert scale is a useful tool for social science and education
research because of its simplicity, speed of administration, and flexibility. The 5-point Likert
scale was chosen because it gives respondents an equal opportunity to express neutrality and
both positive and negative emotions.

To ensure the instrument's validity in the context of blended learning, I carefully adapted
questionnaire items from previous studies to fit this study's objectives. I used Harlacher's
(2016) five-step method to create the questionnaire. First, I defined the questionnaire's
purpose as exploring students' perceived benefits and challenges of MS Teams in blended
learning. Second, I examined each goal and compiled a list of the data needed to achieve it. At
this stage, I relied on the theoretical framework of benefits and drawbacks from the literature
review. Specifically, items originally designed for online learning contexts were reviewed and
modified to reflect the characteristics of blended learning, particularly the combination of
face-to-face and online interactions. Moving on to the third phase, creating the questions, I
estimated the number of questions to include. A one-page questionnaire is handy for students
to complete during a 10-minute break. To ensure clarity and prevent bias, I also followed
Harlacher's (2016) recommendations when creating the questions. Before delivering the
questionnaires to the entire class, I piloted them with five students to review and edit them for
alignment with goals in the fourth step. After that, I reviewed the questionnaire to ensure
clarity, relevance, and appropriateness for first-year students. I made minor revisions to
simplify wording and avoid ambiguity. The final step involved administration. As the group's
teacher, I distributed the questionnaire in class so that students could complete it during the
break. These steps helped enhance the content validity of the instrument for the current
research context. In addition to the adaptation process, the questionnaire's validity was
strengthened by aligning the items with the research objectives. Each item was examined to
ensure that it reflected one of the key dimensions identified in the literature, including
learning resources, engagement, assessment, confidence, and challenges related to blended
learning. The pilot test with five students from the target population also helped identify
unclear wording and potential interpretation issues before official data collection.

In the second phase, the researchers adopted semi-structured interviews to clarify the
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quantitative findings from the questionnaire. According to Maher and Bedwei-Majdou (2025),
semi-structured qualitative interviews incorporate pre-planned, theme-based open-ended
questions with flexibility in their arrangement or wording. This adaptability allows the
researcher to explore specific themes and ask participants important questions (Maher &
Bedwei-Majdou, 2025). Therefore, I conducted semi-structured interviews with 25 selected
students from Study Skills classes to clarify the information obtained from the questionnaire. I
asked this group of students to elaborate on emerging issues related to the two main research
questions: the benefits and challenges of MS Teams in blended learning. Before each
interview, the researcher asked each participant for consent to record the conversation. The
average interview lasted 15 to 20 minutes, and the researcher used simple English to help
respondents feel comfortable. The interview protocol was also informed by the key themes
identified in the questionnaire.

Data Analysis

In terms of questionnaire data analysis, the reliability of the instrument was examined using
the split-half method based on the Spearman-Brown formula. This method was selected
because it estimates internal consistency by examining the correlation between two equivalent
halves of the same instrument. The 24 questionnaire items were divided into two sections
corresponding to the two main dimensions of the study: perceived benefits and challenges of
using Microsoft Teams in blended learning. The Spearman-Brown reliability coefficients
indicated acceptable internal consistency, with Rsb = 0.77 for the benefits section and Rsb =
0.78 for the challenges section, both exceeding the commonly accepted threshold of 0.70.
These results suggest that the questionnaire items within each section consistently measured
students’ perceptions. In addition, the reliability of the questionnaire was considered in
relation to the four subdimensions of each section, including access to information and
learning resources, engagement and motivation, assessment and feedback, confidence and
application, as well as the four categories of challenges. The consistency of findings across
these dimensions further supported the instrument's reliability in the current research context.

After that, responses on the Likert scale were assigned corresponding numerical values (1 to
5) to serve quantitative analysis. Then, a statistical method was adopted to calculate the value
of means and standard deviations for each question in Part 1 and Part 2 of the questionnaire.
The synthesis and explanation of differing and additional opinions were conducted using the
interpretive method. Next, these results were compared and contrasted with the research and
theories presented in the Literature Review section.

As regards interview data analysis, the transcript of each interview was divided into two
sections in accordance with the two research questions in the study. The first section included
benefits of MS Teams in blended learning in four main groups, namely access to information
and learning resources; engagement and motivation; assessment and feedback; confidence,
exploration, and application. The second section focused on challenges of MS Teams in
blended learning in four main categories, including task-related cognitive, emotional and
motivational, interactional and behavioral, and technological and access challenges. Then, I
interpreted the data by comparing and contrasting it with findings from domestic and
international studies to gain a deeper understanding of the participants' responses.
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Furthermore, by incorporating new viewpoints and questions that surfaced during the
interview process, this method allowed me to uncover new facets of the topic that previous
research may have missed.

To integrate the two datasets systematically, I compared the quantitative and qualitative
findings against the study's two research questions. The questionnaire results were first used
to identify the major patterns in students’ perceptions of Microsoft Teams. The interview data
were then examined to explain these patterns in greater depth. When interview findings
confirmed the survey results, they provided supporting evidence; when differences emerged,
the findings were further analyzed to provide a more comprehensive understanding of
students’ experiences with blended learning.

Results/Findings and discussion
Research Question 1

What benefits did students gain from using Microsoft Teams as a platform for blended
learning in the study skills course?

To study the benefits of MS Teams in blended learning, I used survey data combined with
interviews. Table 1 shows the results of part 1 of the questionnaire.

Table 1.
Benefits of MS Teams in Blended Learning

Mean Standard

Statements (n=120) Deviation

Access to Information and Learning Resources

1. Learners can access adequate learning resources relevant to the courses. 4.59 0.53
2. Learners are provided with sufficient information to get on with their studies. 4.48 0.52
3. Learners are facilitated with discussions and assignments or project work. 4.58 0.50

Engagement and Motivation

4. Learners feel encouraged by the learning activities provided. 4.52 0.54
5. Learners can receive appropriate mentoring in the courses. 4.41 0.53
6. Learners can successfully meet the learning objectives by the course structure. 4.31 0.50

Assessment and Feedback

7. Learners can enhance their ability to judge their work. 3.81 0.68
8. Learners are given comprehensive explanations of the assessment criteria. 4.47 0.48
9. Learners receive quick and sufficient feedback from teachers. 4.68 0.53

Confidence, Exploration, and Application

10. Learners feel more confident expressing their opinions. 4.44 0.71
11. Learners are comfortable exploring more of the course's interesting materials. 4.18 0.56
12. Learners can apply the knowledge in the course to address problems. 3.89 0.72

Table 1 shows that students have a positive view of the benefits of MS Teams in blended
learning in all four aspects: access to information and learning resources; engagement and
motivation; assessment and feedback; confidence, exploration, and application, with mean
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scores ranging from 3.81 to 4.68.

First, in terms of benefits related to access to information and learning resources, this is the
group that achieved the highest mean scores (average M = 4.55). Most students generally
perceived that the Teams system provided them with a systematic way of delivering lectures
during the semester (M= 4.59). In addition to course-related materials, students also received
additional materials to reinforce their knowledge of each lesson (M = 4.48). Students
generally appreciated that the platform organized course-related materials and offered
additional resources to reinforce lesson content. In the interviews, participants explained that
weekly assignments and integrated discussion features allowed them to practice content
immediately and seek guidance from teaching assistants and instructors when needed. One
student shared that:

Through the Teams platform, right from the beginning of the semester, we saw the
layout and structure of all the materials in the textbook in a systematic way. This
helped us to read the materials before coming to class and access some additional
resources provided by the teacher. (S1)

Agreeing with the above point of view, another student said:

The features on the Teams platform allow students to systematically approach
lectures from the beginning. In addition, each week the interface allows us to
access additional document links provided by the teacher. I think this is very
convenient for the learning process. (S2)

In addition, most students found that discussions, assignments, and project work were
facilitated (M = 4.58). Students also explained this in more detail in the interview. According
to them, because assignments are integrated into the Teams system each week, students can
practice exercises at home and discuss any problems that arise in the system with teaching
assistants and teachers. A student explained:

Every week, the teacher assigns homework on the system that is related to the
knowledge learned that week. This lets us practice right after class. If there are any
problems with the assignments after submission, the teaching assistants and
teachers can support us so that we can resubmit them. (S3)

These findings are aligned with Rojabi’s (2020) study, which indicated that students are
enthusiastic about learning the content due to the great resources available in online
classrooms through MS Teams. However, there is also a difference in the students’ views in
this study compared to Rojabi’s (2020) study. While students in this study felt that the Teams
lecture system could help them understand the structure of the semester’s assignments more
easily, only 36% of students agreed with this in Rojabi's (2020) study. This occurs because
students believe that online education cannot adequately support their comfortable studying
environment. For example, some students may find it difficult to understand the information
in online learning since they are not used to the technology; some students lack the
confidence to pose virtual queries (Rojabi, 2020). This suggests that the difference comes
from the students’ attitudes towards the Teams platform. Technological proactivity, along with
support from teachers and teaching assistants, may be why students in this study felt that
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accessing the materials became easier. As a result, they felt comfortable asking for help or
communicating on the platform when they had problems with the tasks. In addition, the
outstanding features of MS Teams in storing content to help learners access documents are
also confirmed in the study of Q. A. Pham et al. (2023), such as including exchanges in the
chat box; customizable background changes; links to other Microsoft platforms; more varied
reactions; a section called "Calendar" that can compile all of the class links for each time of
day.

Second, as regards engagement and motivation, most students generally perceived that MS
Teams had a positive impact, with an average mean score of 4.42 across this subscale.
Students highlighted that the platform encouraged active participation through diverse in-class
and online activities, including group tasks and individual exercises. The statement that
received the highest mean score in this group was that learners feel encouraged by the
learning activities provided. (M= 4.52). In the interviews, participants explained that weekly
assignments were engaging and allowed them to apply knowledge creatively, while group
activities promoted peer interaction outside of class. One student shared:

In addition to in-class activities, I feel very interested in the tasks assigned on
Teams every week. The exercises can be very diverse in form and presentation such
as designing timetables, financial schedules or doing quizzes, creating conditions
for us to practice the knowledge learned in class. (S4)

In addition, some students also emphasized the motivation from group assignments on Teams.
One student said, “There are weeks when we get to do a task in groups. I think this helps us
save more time and increases interaction between members outside of class” (S5). In
agreement, students in the study by Wea and Kuki (2020) also thought that Microsoft Teams
was a helpful tool. Even in a virtual environment, students can improve their capacity to
interact and communicate with peers and teachers. Additionally, Microsoft Teams could make
studying more enjoyable and promote good interactions both inside and outside of the
classroom, which would benefit their friendships (Nguyen & Nguyen, 2024). However, the
current study's findings contradict Doan's (2020) assertion that online platforms, such as
Microsoft Teams, have certain problems with how students and teachers engage, as well as
with social interaction in general. They also diverge from Bui (2022), who asserted that
Microsoft Teams harms students' mental health and ultimately results in sluggish language
acquisition. The reason for this difference might be explained by some students’ opinions in
the interviews. One reason why students in my study were interested in Teams activities is
that they could take full advantage of the features that Teams offers. A student shared:

When using MS Teams blended with live class hours, I feel quite convenient,
because through Teams I can chat with friends or discuss issues directly on the
interface with the whole class. In addition, we can create meetings and send files
directly on MS Teams, so discussion activities go quite smoothly. (S6)

This finding was also reported in the study of Rojabi (2020), which revealed that Microsoft
Teams is a great online learning platform since it serves as a cloud app digital hub that
combines chat, meetings, files, and applications into a unified Learning Management System
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(LMS). This also explains why most students generally thought they could receive
appropriate mentoring in the courses (M= 4.41). With the integration of chat, assignment
feedback, and discussions on the interface, students can receive timely support and guidance
from teachers and tutors. One student said, "Whenever I have difficulty understanding the
content of an assignment on Teams, I can directly post a question to the teacher, and receive
timely guidance from teachers and tutors” (S7). Similarly, according to Alkhatib and
Alainati's (2024) study, MS Teams is effective in blended and virtual learning from the
standpoint of the students in a number of areas, including an appealing interface, prompt
orders, practical application, and motivational boost.

Third, concerning assessment and feedback, most students generally perceived that MS
Teams facilitated clear communication of assessment criteria and provided timely feedback,
with subscale mean scores ranging from 3.81 to 4.68. The above sharing also partly clarifies
why in this group there is a statement ranking the highest mean scores that learners receive
quick and sufficient feedback from teachers (M= 4.68). In the interview, students expressed
satisfaction with the assignment feedback on MS Teams. One student admitted, “Every week,
after uploading my work to Teams, I receive timely feedback from my teacher, and the
comments are very detailed so that I can learn from my experience and do better in the next
assignment” (S8). According to Garrison and Cleveland-Innes (2005), meaningful interaction
in online learning requires purposeful instructional design and active teaching presence, both
of which are essential for promoting deep learning and effective educational experiences.
When interviewed, most students admitted that creating diverse interactions on the MS Teams
platform is a factor that makes them feel excited about learning. One student shared:

Microsoft Teams makes me very satisfied because the application interface is
beautiful and customizable. When accessing the classroom, there is no need to
enter an ID or password. Every time you submit an assignment, cute, lively, and
eye-catching effects appear. (S9)

In addition, students generally perceived that the Teams system displays assessment
information very clearly, so they can understand the grading scale and assignment criteria
each week. Therefore, it is understandable why most students think that they are given
comprehensive explanations of the assessment criteria (M= 4.47). Another student agreed
with this and revealed that:

The assignments and projects given by teachers clearly show the necessary
information, notify students of deadlines, thus help students arrange their study
schedule conveniently, and students can also see teachers' comments. Overall, MS
Teams is a suitable platform for online and blended education. (S10)

The effective feedback and interactive features of MS Teams in blended learning were also
mentioned by Almodaires et al. (2021) who claimed that Microsoft Teams was very beneficial
for promoting interactive learning and for providing and receiving feedback. This is in
accordance with research that indicates feedback and communication are essential for
improving student participation in an online community (McVey et al., 2019). Besides, since
timid students find it difficult to react promptly to class questions, they have lost the chance to
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receive immediate feedback from the teacher when compared to in-person classes (Wright,
2017). Yet, during synchronous learning, those shy students have additional opportunities and
can contribute their responses via an online chat box (Wichanpricha, 2021).

Fourth, students also appreciated the beneficial features of confidence, exploration, and
application. Most students generally felt more confident expressing their opinions when
learning through MS Teams (M= 4.44). Besides, MS Teams also made them more
comfortable exploring more of the course's interesting materials (M= 4.18). Students
highlighted that the platform’s user-friendly interface made them more comfortable asking
questions and engaging in discussions. In the interviews, students explained more about this
aspect. One student admitted that:

Sometimes, we are shy to ask questions to teachers in live classes. But when
studying on MS Teams, with its friendly and easy-to-use interface, 1 feel more
confident in asking questions to teachers. Thanks to that, some learning problems
are solved. (S11)

It can be seen that blended learning could help students overcome their shyness and hesitation
they encountered in face-to-face classes. This benefit of MS Teams was also investigated by
Almutairi and Aljumah (2023) as a means of helping students deal with the fear of speaking
that people have while trying to talk in English in front of a group of people. Similarly, Rojabi
(2020) asserted that MS Teams-based online education offered the finest learning
environment for students in terms of actively comprehending the content and easily
responding to inquiries. However, this finding contradicts the study of Kaskova and Demina
(2021), who found that Microsoft Teams fosters social isolation among students as well as
mental and psychological issues, including introversion and pessimism. This issue was further
explored in the student interviews. Participants emphasized that MS Teams facilitated
collaborative learning and safe discussion environments, which helped them review and apply
knowledge before contributing answers. One student explained in detail:

Through Microsoft Teams learning, we could work together and post discussions in
a relaxed and safe setting. Before starting a conversation with our teacher and
peers, we could use vocabulary, phrases, and knowledge to check our questions
and contribute answers more comfortably. (S12)

In agreement, this finding was reported in Wea and Kukis's (2021) research, which found that
MS Teams provides an efficient learning environment, boosts students' motivation and
excitement for learning, and ultimately makes learning more enjoyable. Besides, it is also
consistent with a study by Fatima (2020) that found that taking classes online through the MS
Teams platform helps students learn more effectively. These findings support those of Sobaih
et al. (2021), Wichanpricha (2021), Tran (2021), Tran and Nguyen (2021), and Rojabi (2020),
which show that students felt at ease taking part in group discussions and actively engaging in
online learning due to its novelty and effectiveness.

In short, the results of the data analysis from part 1 of the survey and interviews show that
MS Teams has brought many undeniable benefits to students' blended learning, especially in
aspects such as accessing learning resources, enhancing students' motivation, and efficient
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feedback from teachers. However, from the review of related studies, it can be seen that every
online platform has two sides of benefits and disadvantages, and MS Teams is no exception.
The next section discusses the disadvantages of using MS Teams in blended learning in the
context of Vietnamese universities.

Research Question 2

What challenges did students encounter when using Microsoft Teams as a platform for
blended learning in the study skills course?

Challenges related to MS Teams in blended learning are divided into four groups: task-related
cognitive, emotional and motivational, interactional and behavioral, and technological and
access challenges. Table 2 below displays the data gathered from the survey.

Table 2.
Challenges of MS Teams in Blended Learning

Mean Standard

Statements . L.
(n =120) Deviation

Task-related Cognitive Challenges

13. Learners have difficulties in completing the tasks via MS Teams. 2.35 0.74
14. Learners feel it harder to understand the online lessons in MS Teams. 2.64 0.71
15. Learners prefer onsite to online learning in MS Teams. 4.18 0.52

Motivational and Emotional Challenges

16. Learners lack learning motivation due to complication of MS Teams. 2.55 0.74

17. Learners become drowsier to continue learning in MS Teams. 3.74 0.68

18. Learners have negative effects on their physical health (obesity, eye strain...). 4.06 0.52
Interaction and Behavioral Challenges

19. Learners do not have interaction with teachers and friends via MS Teams. 2.74 0.68

20. Learners feel distracted when learning online via MS Teams. 4.24 0.63

21. Learners cannot develop social skills because of independent learning. 3.35 0.74

Technological and Access Challenges

22. Learners have poor computer skills to use MS Teams. 3.74 0.68
23. Learners do not have sufficient equipment to study online in MS Teams. 2.52 0.59
24. Learners have difficulties in accessing documents due to Internet connection. 4.20 0.63

Table 2 shows that students did not seem to have much difficulty using MS Teams during
blended learning, with the mean scores for each group < 4.00. However, in all four challenge
groups, some aspects received high mean scores from students (M > 4.00).

First, regarding task-related cognitive challenges, most students felt that completing tasks and
understanding online lessons via MS Teams was manageable (M = 2.35 and 2.64), but they
still preferred face-to-face learning for the study skills course (M = 4.18). Although the
effectiveness of MS Teams has been proven in many studies around the world (Irawan &
Aminullah, 2024; Alkhatib & Alainati, 2024; El-Sayed et al., 2024), from my perspective, this
difficulty for students comes from the specific characteristics of the study skills course. While
most studies around the world were conducted in language classes, this study applied MS
Teams in a subject that requires many interactive in-class activities. Students expressed their
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thoughts on this during the interview. Similar to the findings in the preceding section, students
expressed a strong appreciation for the tasks and advantages of Teams; nonetheless, they
continued to believe that more time should be spent in-person to improve study abilities. One
student said: “I understand the lessons better when we discuss directly in class because it is
easier to exchange ideas and receive immediate responses from classmates and the teacher”
(S13). Another participant similarly noted:

[ think blended learning is great for helping us have more activities to supplement
the lessons. But for study skills, I think many activities like discussions, role plays,

or interactive activities will be more effective when they are done face-to-face.
(S14).

Many studies also report students' preference for traditional classrooms over online
classrooms. For example, students in the study of Wichanpricha (2021) found online learning
more difficult to understand and favored in-person instruction over online learning platforms.
However, in my research, students’ views did not fully support these findings. Despite
providing their preferences, they still emphasized the benefits of MS Teams and blended
learning. This also explains why almost no students agreed that they felt it was harder to
understand the online lessons in MS Teams (M= 2.64), and few of them had difficulties in
completing the tasks via MS Teams (M= 2.35).

Second, for motivational and emotional challenges, students generally reported minor
challenges, except for physical health issues (M = 4.06) and mild drowsiness (M = 3.74).
According to the interview results, they also had physical challenges that hindered their
ability to use Microsoft Teams for online education. Most students reported physical health
issues (obesity and eyestrain) due to online learning. One student shared, "Nowadays, we have
to work with computers most of the time. Therefore, completing online assignments outside of
class time will make us feel a bit tired, especially our eyes” (S15). Another student also agreed
and said, “I don't feel comfortable sitting in front of the computer for too long. My eyesight is
not particularly good. I like to be active in face-to-face activities. That is better for health,
especially reducing obesity” (S16). These explanations also show why many students agreed
that learning in MS Teams could make them drowsier (M = 3.74). This finding was consistent
with the opinions of students in Wichanpricha’s (2021) study who claimed that they felt
sleepy and uninterested while using this platform to learn. Besides, this physical challenge
was also reported by Pham (2025b), who revealed that the physical difficulties, including eye
discomfort and aches and pains throughout the body, might have a detrimental effect on
health. In the study of Ha and Ngo (2021), most participants had physical health issues, such
as tinnitus or eye discomfort. Similarly, Mohan et al. (2021) believed online classes caused
students' vision to decline.

Third, as regards interaction and behavioral challenges, students generally did not feel a lack
of interaction with peers and teachers (M = 2.74), likely reflecting the platform’s interactive
features and timely feedback. However, distractions during online learning were more
prominent (M = 4.24). Students described environmental and digital temptations, such as
notifications, social media, or household interruptions, which slowed task completion. As one
student stated, “When I do online homework at home, I often get distracted by surrounding
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noises or disturbed by other people nearby. This slows down my completion speed” (S17). In
addition, many students mentioned online temptations during online learning. One student
said:

When doing online homework, of course I will have to use the Internet. And there
are too many things on the Internet that distract me. For example, sometimes I will
surf Facebook or watch videos on YouTube. Those things make me not fully focused
on doing my homework. (S18)

These results highlight a tension between the effective communication and engagement
features of MS Teams and the intrinsic distractions of the home learning environment. This is
a common problem of online learning mentioned by researchers. Students in Wichanpricha’s
(2021) study experienced similar trouble concentrating in online classes. Besides, Ha and Ngo
(2021) claimed that students found it challenging to concentrate when studying online at
home because of outside noise, television, and computer distractions. They needed time to
adjust to this new learning experience (Ha & Ngo, 2021). However, students did not perceive
MS Teams as reducing interaction with teachers and friends (M = 2.74). This result is
consistent with the results obtained from the previous section where students highly
appreciated the effective feedback and interactive features of MS Teams. This finding
contradicts Tran’s (2021) study, in which a lack of in-person interaction and communication is
one of the main disadvantages of learning through MS Teams. McConnell (2006) also
covered the interpersonal components of online communication. These concerns included
students feeling isolated, ignored by other participants, or reluctant to voice their opinions
(McConnell, 2006). From my perspective, it is a positive result that students in this study
have positive attitudes and awareness of how MS Teams enhances interaction in online
learning. Their motivation is an important factor for teachers to help them overcome the
difficulties that still exist in the blended learning process.

Fourth, Table 2 shows that technological and access challenges are the group gaining the
highest average mean score (M= 3.49). While most students were well-equipped with devices
(M = 2.52), some first-year students reported limited computer skills (M = 3.74) and
difficulties with unstable Internet connections (M = 4.20). Interviews highlighted real
experiences of connectivity problems and initial unfamiliarity with the platform, which
occasionally hindered timely assignment submission and interaction. One student commented
that, “My location's Internet connection was so bad that I couldn't join the class meeting in
MS Teams. Moreover, the Internet quality also made Teams a little slow. Usually, it took me
longer to launch the application” (S19). Another student also complained that, “/ am
occasionally kicked out of the classroom due to the Internet disconnection” (S20). This
finding aligns with Wichanpricha (2021), who stated that the biggest barrier preventing
students from learning online was a weak Internet signal. Similarly, Phung and Luong (2021)
considered Internet connection a major obstacle to students' overall online learning. This also
supports Mahyoob's (2020) assertion that incompatible devices and unstable Internet
connections were demotivating variables impacting online learning. Long-term, consistent
access to a reliable Internet connection is necessary to motivate students to master particular
online courses and learning resources from any location (Mahyoob, 2020). From these
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studies, it seems that strong Internet signals and well-equipped electronics would encourage
and motivate students to learn online more successfully. A good point in my study is that most
students had no problem with sufficient equipment to study online in MS Teams (M= 2.52).
One student shared: "For the blended learning course, I prepared the equipment quite
carefully such as computer, webcam, microphone. I think good equipment will help me be
more confident in the learning process" (S21). This contrasts with the opinions shared by the
participants in Pham’s (2025b) study. They mentioned obstacles related to poor learning
equipment, poor webcam images, and poor microphone quality (Pham, 2025b). Similarly,
regarding technology-related difficulties, Al-Hail et al. (2023) reported a lack of suitable tools
and devices. However, the survey results also showed that despite having good equipment,
some students had poor computer skills to use MS Teams (M= 3.74). This is understandable
since this is a group of first-year students who may be exposed to MS Teams for the first time.
A student admitted, “This is my first time learning through MS Teams. It's quite a new
experience. Therefore, at first I was a bit confused about how to submit weekly assignments,
how to view feedback, post discussions” (S22). Another student also shared a memorable
experience when working with MS Teams:

The first week when I had to submit an assignment on Teams, I didn't know how to
submit it, so I just attached the assignment file without clicking the Turn in button.
Then, thanks to the teacher’s and teaching assistant's guidance, I became familiar
with the system. (S23)

These findings suggest that technical literacy and reliable Internet access are critical factors in
ensuring the effectiveness of blended learning via MS Teams, especially for students new to
university learning platforms. Sujarwanto et al. (2021) also reported that students might lose
interest if they encountered difficulties due to technical issues. In addition, Wichanpricha
(2021) noted that technical issues can stem from several factors, including low-quality
learning tools (such as a camera and microphone), sluggish performance, and a lack of
technical expertise. These findings were consistent with those of earlier studies, including
Almahasees et al. (2021), Dinc (2022), Al-Hail et al. (2023), and Alainati et al. (2023).
However, in the study of Pham (2023), participants experienced no problems when using MS
Teams for online education. The difference may be due to the research participants. While
vocational school students were the main participants in Pham’s (2023) study, my study was
conducted with first-year students who were just starting to get acquainted with technology
and blended learning at university. This is also a point for teachers to pay attention to and
guide this group of students to achieve the most effective blended learning in the next
semesters.

In summary, students generally perceived MS Teams as manageable and beneficial, yet the
data reveal specific challenges related to physical health, distractions, and technical
limitations. These challenges highlight the importance of providing guidance, interactive
support, and attention to ergonomics to optimize the blended learning experience.
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Discussion

This study explores the benefits and challenges of using MS Teams as a platform for blended
learning at a university in Vietnam. A joint interpretation of both quantitative and qualitative
datasets was employed, allowing the findings to complement and enrich each other. Overall,
the results show that students have a positive perception of MS Teams across many important
aspects of the learning process, while still experiencing some difficulties related to subject
matter, physical health, concentration, and technology. These findings both confirm, expand
upon, and refine some conclusions from previous studies mentioned in the literature review.

Discussions on the Benefits of Using Microsoft Teams in Blended Learning

Students highly value MS Teams for accessing information and learning resources,
highlighting its effectiveness in facilitating access to materials, lesson comprehension, and
proactive learning. Several authors also reported this finding, including Alkhatib and Alainati
(2024), Sobaih et al. (2021), and Tran (2021). However, what distinguishes this study from
some previous studies is that students were very aware of the course structure and learning
process through the lectures and assignments organized on Teams. This indicates that, in the
context of the current study, students had a higher level of technological readiness and
received timely support from instructors and teaching assistants. Therefore, the limitations of
accessing materials and unfamiliarity with online learning mentioned in some previous
studies (Q. A. Pham et al., 2023; Tran, 2021) were significantly reduced. This positive
feedback from students is not simply about convenience; it also reflects that the platform
supports self-learning and allows students to access lesson content at their own pace (Nguyen
& Nguyen, 2024; Pham, 2025b; Tran, 2021).

Notably, the findings of this study do not support the view that MS Teams diminishes social
interaction. Conversely, students in this study found Teams facilitated communication with
instructors and classmates, particularly through its chat, group meetings, and document-
sharing features. These findings are aligned with those of Kashoob and Attamimi (2021),
Rojabi (2020), and Wea and Kuki (2020). This suggests that the platform's effectiveness
depends not only on the technology itself, but also on how instructors design learning
activities and the level of student engagement (Alkhatib & Alainati, 2024). Furthermore, the
research also shows that Microsoft Teams promotes critical thinking and knowledge building,
especially among shy or introverted first-year students. This was also noted in the studies by
Almutairi and Aljumah (2023) and Sobaih et al. (2021). The online learning environment
reduces speaking anxiety and helps students express their opinions more confidently
(Almutairi & Aljumah, 2023; Pham, 2025b). In the context of the Study Skills course, which
relies heavily on discussion, collaboration, and classroom interaction, MS Teams provides a
valuable space for students to prepare their ideas, engage in early discussions, and build
confidence before participating in face-to-face learning activities. Rather than causing social
isolation, the platform functions as a "safe space" where students can gradually develop their
confidence before engaging in classroom interaction. This was supported by some authors
such as Almutairi and Aljumah (2023) and Kashoob and Attamimi (2021). This finding
highlights the complementary role of MS Teams in supporting student participation in
blended learning, particularly during the transition to university learning (Nguyen & Nguyen,
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2024; Pham, 2025b).
Discussions on the Challenges of Using Microsoft Teams in Blended Learning

Despite its many benefits, the study also indicated that students still preferred in-person
learning to online learning because they believed that traditional classrooms provided better
conditions for direct interaction. This finding is similar to that of Stramkale (2023) and Tran
(2021). This shows that while MS Teams effectively supports students in enhancing the
cognitive and organizational aspects of learning, it cannot fully replace the social and
experiential elements students experience in in-person classes (Phung & Luong, 2021;
Stramkale, 2023). Courses such as study skills rely heavily on classroom discussion, role-
playing, and interaction among students. Therefore, the blended learning model must balance
online effectiveness with opportunities for hands-on practice and collaboration (Alkhatib &
Alainati, 2024; Baker & Spencely, 2020). However, unlike some previous studies, students in
this study did not deny the value of MS Teams; they viewed it as an effective supplementary
tool in the blended learning model. This shows flexibility in students' perceptions and affirms
the role of blended learning over fully online learning.

A significant contradiction has arisen between highly rated feedback and persistent
distractions in online learning. Students appreciate the immediacy and clarity of feedback on
Teams, but distractions during online learning, such as home distractions, multitasking, or
physical discomfort, have been identified as a major challenge affecting their concentration.
This problem was also noted by participants in the study of Phung and Luong (2021) and Tran
(2021). However, contrary to concerns about a lack of interaction, students in this study did
not perceive MS Teams as diminishing their connection with instructors and peers. This
difference may stem from students' familiarity with technology and how instructors organized
classes in the current study. This implies that teachers need to pay attention to contextual
factors and learner behavior to maximize learning outcomes (Alkhatib & Alainati, 2024; Wea
& Kuki, 2020).

In terms of physical and technological challenges, students expressed concerns about eye
strain, fatigue, and reduced physical activity during online learning. This suggests that while
technology may improve the learning experience, prolonged use of online platforms still has
potential negative impacts on learners' health. Besides, technological challenges, particularly
unstable Internet connectivity and platform skills, remain significant barriers (Q. A. Pham et
al., 2023; Sujarwanto et al., 2021; Wichanpricha, 2021). However, the majority of students in
this study did not experience serious problems with learning equipment. This suggests a
significant improvement in students' physical conditions, but it also highlights the need for
technological skills support, especially for freshmen (Nguyen & Nguyen, 2024; Q. A. Pham et
al., 2023).

Implications for Blended Course Design

The results of this study suggest several points for teachers to consider when designing
effective blended learning courses. First, teachers should leverage the Teams platform to
deliver lecture content and provide feedback to students, ensuring students can review
material and receive comprehensive guidance. Second, teachers should organize interactive
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activities during in-person classes. These are collaborative activities that require direct student
participation and allow students to practice skills directly. Third, beyond teaching, teachers
play a crucial role in supporting students' technical and behavioral readiness. Teachers need to
guide students on using the platform, monitor their learning progress to develop strategies to
minimize distractions, and advise students on maintaining physical health during online
learning. Finally, teachers need to monitor the balance between online and in-person elements
in the classroom and understand students' familiarity with technology and learning objectives.
From there, teachers can make timely adjustments to the appropriate combination for the type
of course.

In summary, the results of this study are generally consistent with the general trend of
previous studies, affirming that Microsoft Teams is an effective platform for blended learning
in higher education. However, the study also shows that the effectiveness of MS Teams is
strongly influenced by the specifics of the subject, the technological readiness of students, and
the teaching methods of the instructors. These findings emphasize that MS Teams should be
used as a strategic support tool in the blended learning model, rather than completely
replacing traditional face-to-face teaching.

Conclusion

The study included 120 students from the study skills courses I taught at VNU. I used a
combination of surveys and interviews in this study to investigate the benefits and drawbacks
of Teams from the viewpoint of the students, who are actively participating in the blended
learning process. The results show that MS Teams improved students' blended learning in
many ways, particularly in areas like teacher feedback efficiency, student motivation, and
access to learning resources. However, alongside these benefits, MS Teams also created
difficulties for students. Specifically, the most prominent difficulties include learners'
distraction, Internet connection issues, learners' preference for traditional learning, and
negative effects on physical health.

The study has practical significance for improving blended learning within the local context.
Universities should create more suitable training programs for students on the online software
or learning platform used in blended learning, and have an online technical team assist
students with technical problems. Before the lesson begins, students should quickly review
the necessary materials to prevent falling behind what the teacher is saying. Stated differently,
students must actively absorb and explore knowledge by developing their self-study skills.
Lastly, students should utilize discussion opportunities to engage with both the teacher and
their peers using Microsoft Teams' emotive chat boards, camera, and microphone.
Encouraging students to actively participate in discussions and self-study activities on Teams
can also help them overcome some of the identified challenges.

Despite its practical importance, the study has inevitable limitations. The first limitation is
that the participants were concentrated in one university. However, the usage behavior and
perceived usability of blended learning systems may vary in context, so future studies may
conduct surveys of students with more diverse majors. The second limitation is that the study
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measured the online learning platform's usability only from students’ perspectives and did not
include lecturers’ perspectives; future studies may incorporate this perspective. Despite such
limitations, the study has emphasized the importance of applying MS Teams in the blended
learning process. In the current era of digital technology 4.0, with its outstanding advantages,
Microsoft Teams should be used in online teaching alongside direct teaching at universities.
In future studies, researchers could expand to a wider range of universities and courses. They
could also explore other stakeholders' perspectives to better understand the conditions under
which online platforms effectively support higher education.
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Appendix 1 — Questionnaire

Circle the number that best describes your choice.

Strongly disagree Disagree Neutral Agree Strongly agree
1 2 3 4 5

Access to Information and Learning Resources
1. Learners can access adequate learning resources relevant to the courses. 1 2 3 4°5
2. Learners are provided with sufficient information to get on with their studies. 1 2 3 4°5
3. Learners are facilitated with discussions and assignments or project work. 1 2 3 4°5
Engagement and Motivation
4. Learners feel encouraged by the learning activities provided. 1 2 3 4°5
5. Learners can receive appropriate mentoring in the courses. 1 2 3 4°5
6. Learners can successfully meet the learning objectives by the course structure. 1 2 3 4°5
Assessment and Feedback
7. Learners can enhance their ability to judge their work through online assignments. 1 2 3 4°5
8. Learners are given comprehensive explanations of the assessment criteria. 1 2 3 4°5
9. Learners receive quick and sufficient feedback from teachers. 1 2 3 4°5
Confidence, Exploration, and Application
10. Learners feel more confident expressing their opinions. 1 2 3 4°5
11. Learners are comfortable exploring more of the course's interesting materials. 1 2 3 4°5
12. Learners can apply the knowledge in the course to address problems. 1 2 3 45
Task-related Cognitive Challenges
13. Learners have difficulties in completing the tasks in online courses via MS Teams. 1 2 3 45
14. Learners feel it harder to understand the online lessons in MS Teams. 1 2 3 45
15. Learners prefer onsite to online learning in MS Teams. 1 2 3 45
Motivational and Emotional Challenges
16. Learners lack learning motivation due to complication of MS Teams. 1 2 3 45
17. Learners become drowsier to continue learning in MS Teams. 1 2 3 4°5
18. Learners have negative effects on their physical health (obesity, eye strain...). 1 2 3 4°5
Interaction and Behavioral Challenges
19. Learners do not have interaction with teachers and friends via MS Teams. 1 2 3 45
20. Learners feel distracted when learning online via MS Teams. 1 2 3 4°5
21. Learners cannot develop social skills because of independent learning.
Technological and Access Challenges

22. Learners have poor computer skills to use MS Teams. 1 2 3 4°5
23. Learners do not have sufficient equipment to study online in MS Teams. 1 2 3 4°5
24. Learners have difficulties in accessing documents due to Internet connection. 1 2 3 4°5
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Have you ever used the MS Teams platform in other subjects before?

What do you think about blended learning?

Can you share some learning experiences you had when using MS Teams in the Study
Skills course?

Among all the benefits mentioned in the questionnaire, what is the most popular one
with you? Why?

Is there any benefit in the questionnaire you do not agree with? Why?

In four groups of challenges, which group did you encounter the most?

Can you explain more about the reasons for your choice?

Is there any challenge mentioned in the questionnaire you do not agree with? Why?
Did you feel satisfied with the blended study skills course through MS Teams? Why?

.Do you have any suggestions for using MS Teams platform in other subjects at

universities?

222



	Introduction
	Literature review
	Review of International Studies on Students’ Perspectives of Using Microsoft Teams as a Platform
	Review of Studies on Students’ Perspectives of Using Microsoft Teams as a Platform in Vietnam
	Research Gap & Research Questions

	Methods
	Data Collection
	Data Analysis

	Results/Findings and discussion
	Discussion
	Conclusion
	References

