
CALL-EJ Computer-Assisted Language Learning Electronic Journal  Vol. 27; No. 2; 2026 

 

CITATION | Ngo, T. M. H., Pham, V. P. H., & Nguyen, T. H. (2026). Generative AI in Online English Learning: 

A Qualitative Case Study of Non-English-Major Students in a Vietnamese Blended-Learning Environment. 

Computer-Assisted Language Learning Electronic Journal (CALL-EJ), 27(2), 134-153. DOI: 

https://doi.org/10.54855/callej.262727  

Generative AI in Online English Learning: A Qualitative Case Study of Non-

English-Major Students in a Vietnamese Blended-Learning Environment 

Ngo Thi Minh Hai1*, Pham Vu Phi Ho2, Nguyen Thi Huong1 

1Hanoi University of Industry, Ha Noi, Vietnam 
2Faculty of Foreign Languages, Industrial University of Ho Chi Minh City, Vietnam 
*Corresponding author’s email: haintm@haui.edu.vn 
*     https://orcid.org/0000-0002-8803-4779  

      https://doi.org/10.54855/callej.262727  

®Copyright (c) 2026 Ngo Thi Minh Hai, Pham Vu Phi Ho, Nguyen Thi Huong 

Received: 03/11/2025 Revision: 15/06/2026 Accepted: 14/07/2026  Online: 25/07/2026 

  ABSTRACT 

Keywords: Generative 

Artificial Intelligence; 

Self-regulated 

Learning; Online 

Learning; Technology 

Acceptance Model 

The worldwide adoption of generative artificial intelligence 

(GenAI) has created new possibilities for English language 

learning, yet limited research has examined how non-English-major 

students engage with GenAI in blended online environments in 

Vietnam. Grounded in the Technology Acceptance Model (TAM), 

this qualitative case study investigates students’ perceptions and 

actual use of GenAI in learning English at a Vietnamese university. 

Data were collected through focus group interviews with 30 

students, analysis of chat histories from 23 students, and semi-

structured interviews with 8 lecturers. The findings indicate 

generally positive perceptions of GenAI in terms of perceived 

usefulness, ease of use, and learning engagement, while also 

revealing challenges related to AI literacy, feedback reliability, and 

the absence of clear institutional guidelines. Importantly, the results 

highlight a tension between learning support and overreliance on 

AI-generated content, suggesting implications for self-regulated 

learning (SRL) in blended contexts. The outcomes of this study are 

expected to contribute to a better understanding of how GenAI is 

integrated into English language learning and offer practical 

implications for educators and technology developers aiming to 

enhance AI-supported language education. 

 

Introduction 

The Fourth Industrial Revolution has significantly transformed many aspects of life, the 

economy, and society, including education. Technological advancements have opened new 

opportunities to improve knowledge dissemination and teaching methods. The widespread 

integration of technology in classrooms has improved instructional quality and fostered 

innovative learning environments. Emphasizing collaboration and active learner participation, 

technology has contributed to the transition from teacher-centered to student-centered 
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education (Firmin & Genesi, 2013, as cited in Gao, 2023). Moreover, interactive technologies 

such as mobile applications, flipped online courses, and multimedia resources enable flexible 

learning and diversified language practice, thereby significantly improving language education 

(He et al., 2024). 

In Vietnam, the application of artificial intelligence (AI) in teaching and learning is increasingly 

recognized for its potential to enhance academic outcomes, particularly in language acquisition. 

Empirical studies indicate that AI tools can personalize learning processes, allowing students 

to learn at their own pace and according to their preferences, thereby enhancing engagement 

and overall performance (Nguyen et al., 2024).  

Reflecting these benefits, national initiatives such as the National Digital Transformation 

Program to 2025 with a vision toward 2030 emphasize digital literacy and equitable 

technological access across educational contexts (Government of Vietnam, 2020). Similarly, 

the Inclusive Use of AI in Education in Vietnam project has piloted AI implementation in 

schools across both urban and rural regions (Birmingham City University, 2024). 

At the institutional level, a Vietnamese university examined in this study has widely 

implemented technology-enhanced language instruction, particularly through a blended 

learning model. Within this environment, students engage in both face-to-face instruction and 

online learning via an internal learning management system (LMS). However, the pedagogical 

implications of this practice remain insufficiently understood, particularly regarding students’ 

real usage patterns, emerging challenges, and the potential influence of GenAI on SRL in online 

English education. 

Despite the growing body of Vietnamese research on AI in language learning, existing studies 

have largely relied on survey-based designs and have focused primarily on perceptions or 

specific skill outcomes, leaving a clear gap in qualitative, context-embedded investigations that 

examine both learners’ perceptions and their actual interactions with GenAI within blended 

online environments (Nguyen & Dieu, 2024; Vo & Nguyen, 2024). 

To address this gap, the present qualitative study, grounded in the Technology Acceptance 

Model (TAM), explores how non-English-major students at a Vietnamese university perceive 

and use GenAI in online English learning within a blended learning context. The study aims to 

explore how GenAI is being employed to assist students in learning English and provides 

insights for educators, policymakers, and technology developers to improve AI literacy and 

efficiency in education. 

 

Literature review 

The application of GenAI in English language learning 

GenAI generally describes a group of AI technologies designed to create new content by 

drawing on patterns identified in large volumes of training data. Recent developments in large 

language models, such as ChatGPT, enable these systems to produce text that is human-like in 

communication (Kasneci et al., 2023; Kohnke et al., 2023). Within language education, GenAI 

applications are used to draft texts, suggest revisions, provide feedback, and engage learners in 

simulated dialogue, thereby supporting different dimensions of language practice (Huang et al., 

2023; Utami et al., 2023). In contrast to earlier rule-based programs, these systems generate 

responses that adapt to user input and context, which explains their growing presence in 

technology-mediated learning settings.  

GenAI has been applied in English language learning and has brought about various benefits. 
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Firstly, Huang et al. (2023) have shown that AI chatbots and speech recognition systems can 

significantly improve learners’ language skills through real-time feedback and opportunities to 

practice. De la Vall and Araya (2023) also find that immediate feedback on grammar, 

vocabulary, and pronunciation helps learners correct their mistakes and make progress in their 

language learning. Secondly, according to Huang et al. (2023), AI enables adaptive learning 

systems to personalize instruction to each learner's needs, pace, and skill level. This 

personalization increases interaction, engagement, and supports more effective learning 

outcomes. Thirdly, AI chatbots make language learning more flexible and accessible. Many 

students, particularly those who are from rural or impoverished areas, find the learning process 

easier to access thanks to these resources. Students can access resources from anywhere at any 

time, enabling flexible and self-directed learning (Kasneci et al., 2023).  

Although there are various benefits that AI chatbots can bring about, they also maintain some 

challenges for students. In Kasneci et al. (2023), copyright and plagiarism are referred to as top 

concerns for language learners using AI tools. This study also warns that students’ critical 

thinking and problem-solving skills may be reduced due to their over-reliance on AI. The 

second issue related to the use of AI tools is the difficulty of distinguishing between verified 

and unverified knowledge. Large language models' capacity to produce text that sounds human 

can make it challenging for learners. This may cause them to take inaccurate or misleading 

information as true. Another matter is bias and fairness, which are also cited as challenges of 

GenAI, particularly large language models. Biases in language learning resources or 

instructional methods can occasionally be reinforced or amplified by AI algorithms. Thus, it is 

necessary for learners to carefully check for potential bias in AI tools to ensure they are fair and 

equitable. Data security issues are also highlighted, particularly when AI tools are used to gather 

and handle personal data (De la Vall & Araya, 2023).  

In Vietnam, the application of GenAI, particularly ChatGPT, in language learning has attracted 

increasing scholarly attention. Several studies have highlighted its pedagogical benefits. Pham 

and Le (2024) report that ChatGPT supports Vietnamese students in language development by 

enhancing motivation and facilitating knowledge acquisition. Similarly, Hua and Le (2024) 

emphasize that AI language models promote student engagement and enable more personalized 

learning experiences. Other research in the Vietnamese higher education context suggests that 

GenAI tools assist learners in idea generation, vocabulary expansion, and writing revision, 

thereby contributing to improvements in language proficiency and learner autonomy (Nguyen 

& Dieu, 2024; Vo & Nguyen, 2024). These findings suggest that GenAI has the potential to 

function as a supportive learning assistant in technology-enhanced English instruction. 

However, existing studies also caution about several challenges associated with the use of 

GenAI. Pham and Le (2024) note that excessive reliance on ChatGPT may weaken students’ 

critical thinking and independent problem-solving skills. Hua and Le (2024) further identify 

concerns related to cultural misalignment, language inaccuracies, technical limitations, and 

ethical issues in academic contexts.  

Technology Acceptance Model  

TAM, which was developed by Davis (1989), is an information systems modeling theory that 

explains how users decide to use a technology. According to TAM, users' attitudes toward 

adopting a technology, its perceived usefulness, and its perceived ease of use all influence 

whether they accept or reject it. Perceived usefulness is the extent to which an individual 

believes that using a particular system would enhance their performance. Perceived ease of use 

is the extent to which an individual believes that using a particular technology would not 

involve a significant amount of mental or physical effort. A person's attitude toward using a 
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certain technology is defined as their feeling about it, whether favorable or unfavorable. 

Although the original TAM includes perceived usefulness, perceived ease of use, attitude 

towards using, behavioral intention, and actual system use (Figure 1), this study adapts the 

model to fit its qualitative case study design. The analysis focuses only on perceived usefulness, 

perceived ease of use, and attitude as the main perceptual constructs, while students’ actual use 

is examined through chat histories. Behavioral intention is excluded because the participants 

have already used GenAI in their online learning. Therefore, the adapted TAM model allows 

the study to link students’ perceptions with evidence of their practices with AI chatbots in a 

blended learning context. In this study, TAM is not used to test relationships among variables, 

but as a framework for organizing and interpreting qualitative data. TAM has been widely 

applied and validated in educational technology research, including studies of technology-

enhanced language learning such as Aini et al. (2024), Alotaibi et al. (2025), Dizon et al. (2025), 

Nguyen and Dieu (2024), Utami et al. (2023), and Vo and Nguyen (2024). 

Figure 1. 

Technology Acceptance Model by Davis (1989) 

 

 

   

                   

 

 

 

Previous study on AI application on English learning using the TAM model 

Various studies have applied the TAM focus on three dimensions with perceived usefulness, 

perceived ease of use, and attitude in English language teaching and learning contexts. In terms 

of perceived usefulness, previous studies have shown that AI tools often benefit students 

learning English, particularly in writing, vocabulary development, grammar correction, idea 

generation, and language practice. For example, Aini et al. (2024) conducted a study with 

university students in General English classes at an Indonesian university to investigate their 

perceptions of the use of AI tools in English classes, using the TAM model. The findings 

indicated that the students strongly believed that integrating AI tools could enhance their 

cognitive skills, including listening, speaking, reading, and writing. Similarly, Utami et al. 

(2023) conducted research on high school students’ perspectives on the use of two AI-based 

learning tools in an academic writing class. The study was based on the TAM model and 

employed questionnaires and in-depth interviews to collect data. The findings showed that 

students perceived AI tools as useful applications for their academic research. However, these 

AI tools did not improve the quality of students’ academic papers across all indicators, and 

students also expected more features, while some features needed optimization. In the 

Vietnamese context, several studies have employed the TAM framework to measure students’ 

perspectives of AI tools. Nguyen and Dieu (2024) conducted a case study to explore English 

Language Teaching students’ perceptions of ChatGPT as an AI writing assistant. The study 

employed a mixed-method design with a TAM-based questionnaire and semi-structured 

interviews. The results showed that the students perceived ChatGPT as a useful assistant in idea 

generation, paraphrasing, vocabulary development, grammar checking, and receiving 
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suggestions. It could improve their writing skills, especially in the ability to self-edit. However, 

in Vietnam as well, Vo and Nguyen (2024) conducted research to explore English-majoring 

students’ perspectives on ChatGPT in English language learning. The study employed a 

questionnaire as the research instrument. The results revealed that students held neutral 

opinions about ChatGPT’s usefulness in enhancing their English skills, but they still believed 

the AI tool could be beneficial for their reading and writing skills. These findings suggest that 

AI tools are generally perceived as useful for language learning, especially when they provide 

immediate linguistic support and help students complete learning tasks. 

Regarding perceived ease of use, research indicates that students tend to find AI tools accessible 

and convenient due to their user-friendly interfaces, immediate responses, and flexibility of use. 

In Utami et al. (2023), students agreed that AI-based learning tools were flexible in terms of 

accessibility, even though they could not meet all the requirements students needed in the 

writing process. Nguyen and Dieu (2024) and Vo and Nguyen (2024) similarly reported that 

students found ChatGPT easy to use thanks to its user-friendly interface. However, while some 

students believe they can learn to use it effectively through practice, others think basic training 

in prompt creation is necessary to maximize its benefits. These findings indicate that while 

technical barriers to AI adoption may be relatively low, students may still require guidance in 

using AI tools strategically and effectively. 

Another common theme in previous studies applying TAM is students’ attitudes. In general, 

students had positive attitudes toward AI-supported English learning. Aini et al. (2024) reported 

that students enjoyed using AI tools and felt motivated while learning English. Utami et al. 

(2023) also showed that AI tools helped students engage more in academic writing classes. In 

Vietnam, Vo and Nguyen (2024) also found that students had a positive attitude towards 

ChatGPT, although their perceptions varied by class level. These results suggest that AI tools 

may contribute to greater learner engagement and motivation in language learning. 

Although these studies provide valuable insights, several research gaps remain. First, much of 

the existing literature on the use of AI technologies in English instruction with the TAM 

framework has focused on learners’ perceptions of how these tools affect particular English 

language proficiency and skills. However, limited research has explored the viewpoints of EFL 

students and teachers on the effects of these tools on the overall English learning process, 

especially in blended learning environments, where learner autonomy and SRL play important 

roles. Second, the TAM model has usually been used to measure students’ and/or teachers’ 

perspectives on adopting a technology; however, in this research, it is also used as an 

interpretive framework to analyze students’ actual use of AI chatbots in their language learning. 

Third, most research relies largely on questionnaire-based designs that focus primarily on 

measuring perceptions rather than examining how students actually use AI tools in authentic 

learning contexts. 

Thus, further research is needed to move beyond perception-based surveys and examine how 

students engage with GenAI in blended learning contexts. A context-sensitive qualitative 

approach can provide deeper insight into how learners interpret, apply, and negotiate AI tools 

within their online English learning practices.  

To address these gaps, the present study aims to explore non-English-major students’ 

perceptions and actual use of GenAI in online English learning within a blended university 

context. Grounded in the TAM model, the study focuses specifically on three core constructs: 

perceived usefulness, perceived ease of use, and attitudes toward GenAI. By integrating student 

interviews, chat histories, and teacher perspectives, the research seeks to provide a deeper 

understanding of both students’ perceptions of GenAI and their actual interaction patterns in 
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authentic online learning environments. In order to achieve this aim, the following research 

question will be addressed: 

How do non-English major students perceive and use GenAI in a blended online English 

learning environment? 

 

Methods 

Research design 

This study adopts a qualitative case study design to explore non-English-major students’ 

perceptions of and use of GenAI in a blended online English learning context. A case study 

design is appropriate when the researchers seek to develop an in-depth understanding of a 

bounded system within its real-life setting (Creswell & Creswell, 2023). As defined by Creswell 

and Creswell (2023), case study research involves an in-depth analysis of a case, which may be 

a program, event, activity, process, or one or more individuals, bounded by time and place. 

In this study, the case is bounded by a specific institutional context (a Vietnamese university), 

a defined group of participants (non-English major students), and a particular instructional 

setting (blended online English learning). The case study approach, therefore, allows for a 

context-sensitive and holistic examination of how students perceive and engage with GenAI 

within their actual learning environment. 

Research context and Participants 

The research was conducted in a Vietnamese university. Student participants in the study were 

non-English majors who were studying English as a foreign language. They were third-year 

students at the intermediate level of English.  

The English course was designed using a blended learning approach, with 40 contact hours and 

35 online hours delivered via an internal LMS. Prior to class, students were required to complete 

a variety of online tasks related to vocabulary, grammar, listening, reading, and writing for each 

topic on the LMS. These pre-class activities aimed to help students become familiar with the 

lesson content. The in-person sessions then focused on reinforcing knowledge and providing 

additional communicative practice. After class, students completed writing and speaking 

assignments on the LMS to apply the language in their own work.  

The students were expected to self-regulate their online learning process. Apart from the after-

class writing and speaking assignments, which were assessed by the teachers, the other tasks 

on the LMS were auto-graded. Within this online learning phase, many students voluntarily 

used AI chatbots to support idea generation, vocabulary clarification, grammar checking, 

speaking, and writing development. Thus, GenAI use mainly occurred during the asynchronous 

online component of the blended course. 

All 8 teacher participants in this research were female and had at least 10 years of teaching 

experience in a blended learning environment. Although the study’s central focus was students’ 

perceptions and actual use of AI chatbots, teachers were included to provide contextual insights 

into students’ learning behaviors, pedagogical practices, and institutional considerations related 

to GenAI use. 

Data collection procedure  

This study employed qualitative data collection methods, including focus group interviews with 

students, student chat histories, and semi-structured interviews with teachers. To ensure 
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confidentiality, data from those sources were coded as S#1-S#30 for students, H#1-H#23 for 

chat histories, and T#1-T#8 for teachers. 

Focus group interviews with students 

Focus group interviews are in-depth interviews conducted with a group of people who share 

certain characteristics to collect information (Madondo, 2021). This method was chosen 

because it could help save time while gathering a rich source of data, with participants 

experiencing the same learning context and potentially using similar AI tools to study. 

In this study, focus groups aimed to explore students’ perceptions of GenAI's usefulness and 

ease of use, their attitudes toward its integration, and the challenges they encountered. The 

discussions also sought to identify students’ expectations and needs regarding GenAI in a 

blended learning environment. 

Participants were selected based on their reported frequency of using GenAI for online English 

learning. A brief survey was distributed to ten English classes to explore students’ habits of 

using GenAI. In each class, three students representing high, moderate, and low frequencies of 

GenAI usage were invited to participate. This purposeful sampling strategy ensured variation 

in experience and allowed for richer discussion. 

Thirty students participated in six focus groups. Students from different classes were placed in 

the same groups to ensure diverse viewpoints. Although methodological guidelines suggest that 

focus groups typically include between six and eight participants (Creswell & Creswell, 2023), 

smaller groups are also considered appropriate when the aim is to facilitate deeper discussion 

and ensure balanced participation. In this study, each focus group consisted of five students to 

allow sufficient time for individual contributions and detailed reflection on their experiences 

with GenAI. Each focus group interview lasted 45 to 60 minutes and was recorded and 

conducted in Vietnamese to avoid misunderstandings due to language barriers.  

Student chat histories 

Interview data enabled the researchers to identify key themes and individual differences in 

students’ perceptions and self-reported use of GenAI. Based on this information, representative 

chat histories were collected based on a purposive sampling strategy. This approach enabled a 

more targeted and meaningful triangulation between students’ stated experiences and their 

actual interactions with GenAI tools.  

Students were asked to voluntarily submit course-related chat histories from Weeks 2 and 10 of 

the semester to observe potential changes in usage patterns over time. Although 30 students 

were invited to submit records, 23 students provided their chat histories. 

Ethical considerations were carefully addressed. Students provided informed consent before 

submitting their chat records. All students’ interactions were anonymized, and no personally 

identifiable information was kept on file to safeguard their privacy. The participants were 

clearly informed about the data collection procedures and the research purposes, and they had 

the right to withdraw from the study at any time.  

Semi-structured interviews with teachers 

Semi-structured interviews are a useful qualitative research technique that provides depth and 

flexibility in data collection. During the interview sessions, interviewers may delve deeper. The 

interviewees are also free to voice their opinions. In qualitative research, semi-structured 

interviews are used extensively. In this method, the interviewees have enough space to express 

their thoughts and experiences (Madondo, 2021). 
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In this research, teachers’ insights were used to triangulate student interview data and chat 

histories. In addition, teacher interviews provided valuable perspectives on the pedagogical, 

practical, and ethical implications of integrating GenAI into blended English instruction. 

The interviews were conducted in Vietnamese with eight teachers, who had taught the 

participating students from their first year to the present course. Each interview lasted 

approximately one hour and was conducted in Vietnamese. The interviews were audio-recorded 

and transcribed. 

The interview questions for both students and teachers were adapted from Utami et al. (2023), 

who developed their instrument based on TAM (Davis, 1989; Davis et al., 1989; as cited in 

Utami et al., 2023). The questions were designed to explore three core TAM dimensions: 

perceived usefulness, perceived ease of use, and attitude toward usage. The interview protocols 

were reviewed by two experts in educational technology to ensure alignment with the TAM 

framework and context. Pilot interviews with three students and one teacher were conducted to 

refine wording and clarity. Trustworthiness was supported through the use of a structured 

interview guide, consistent questioning, systematic transcription and coding, and triangulation 

across interviews and chat history data. 

Data analysis 

The qualitative data were analyzed using a thematic approach based on Creswell and Creswell 

(2023). All interviews were transcribed, and student chat histories were organized for analysis. 

The researchers read the data several times to become familiar with the content before 

identifying meaningful segments for coding. Both deductive and inductive coding were used. 

Deductive codes were guided by the three TAM constructs, including perceived usefulness, 

perceived ease of use, and attitudes towards GenAI, whereas inductive codes were employed 

to identify emerging themes from the interview and chat history data. In the findings, these 

TAM-based constructs are reported as broader analytical themes, namely the usefulness of 

GenAI, ease of using GenAI, and attitudes toward using GenAI, because the analysis included 

both students’ reported perceptions and their actual interaction with AI chatbots (Table 1). 

Although actual use of GenAI was not presented as a separate theme, data from chat histories 

were used to triangulate interview data and compare students’ perceptions with their practice 

with AI chatbots. 
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Table 1.  

Coding scheme for qualitative data analysis 

Coding 

approach 

Analytical theme Emerging subtheme Data sources 

Deductive Usefulness of GenAI 

 

 

Language skill support  Student interviews, chat 

histories, teacher interviews 

Inductive Usefulness of GenAI 

 

Self-regulated learning Student interviews, teacher 

interviews 

Deductive Ease of using GenAI 

 

 

Ease of using GenAI 
 

Accessibility and technical 

convenience 

Student interviews, chat 

histories, teacher interviews 

Inductive Prompt refinement and 

functional limitations 

Student interviews, chat 

histories, teacher interviews 

Deductive Attitudes toward using 

GenAI 

 

Attitudes toward using 

GenAI 

Motivation and engagement Student interviews, chat 

histories, teacher interviews 

Inductive Feedback reliability Student interviews, teacher 

interviews 

Inductive Attitudes toward using 

GenAI 

Demand for integrated 

chatbot and institutional 

guidance 

Student interviews, teacher 

interviews 

 

Results/Findings  

The findings indicate a close relationship among the TAM constructs. Students’ perceived ease 

of use enhanced the perceived usefulness of GenAI because chatbots were accessible, 

multilingual, and provided immediate feedback. Accordingly, the perceived usefulness 

contributed to generally positive attitudes toward GenAI and supported SRL. However, these 

advantages also brought about the risk of overreliance, particularly among lower-proficiency 

students, highlighting the need for AI literacy and institutional guidance. 

Usefulness of GenAI 

Support language learning 

Data from student interviews revealed that the participants often used AI chatbots to generate 

ideas for writing and speaking tasks, revise grammar and vocabulary, translate, and none of the 

participants reported using GenAI for listening skills because they believed that chatbots could 

not fully understand the content of the audio content (S#1, S#14, S#20). They reported that AI 

chatbots were useful for answering all the questions they asked and assisted them with almost 

every English skill.  

Data from chat histories confirmed this pattern. It was observed that the students mostly used 

AI chatbots for writing and speaking (idea generation, structure, vocabulary, and grammar 

checking) and reading (mainly for translation and vocabulary clarification), while no chat 

history related to listening practice was found. The most frequently used prompts were for 

vocabulary expansion, collocations, grammar correction, and expression checking:  

“Give me common collocations for the topic of education in IELTS Writing Task 2” 

(H#2). 

“Check the sentence: I felt so exciting when I was invited”( H#7).  
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A small number of students used an AI chatbot to translate their Vietnamese writing into English 

or to generate full assignments, especially lower-proficiency learners (H#5, H#14). 

Among the collected chat histories, only two entries asked for learning strategies: 

“Is it acceptable to use slang in IELTS Speaking?” (H#8). 

“Please give me some techniques to improve reading and listening skills” (H#19). 

Furthermore, AI chatbots were beneficial in language learning, as they provided very detailed 

answers, even when the prompts were so basic, grammatically incorrect, used two or more 

languages in one sentence, and contained spelling mistakes. For example, the student simply 

asked: “give me vocabulary related to topic clothes” (H#15), the chatbot provided a list of 

vocabulary categories, including basic clothing, underwear and sleepwear, seasonal and 

sportwear, and accessories with word level; Or the student only asked the meaning of an English 

word/ phrase using prompt in Vietnamese, the chatbot provided the English equivalent, 

explanation and examples in context: 

In response to the misspelled prompt, “all vocab defination in english” the chatbot categorized 

the vocabulary and explained each item, such as: “Amiable: friendly and pleasant to be 

around” and “Get on well with somebody: to have a friendly and good relationship with 

someone” (H#2). 

Similarly, after receiving the code-mixed prompt, “có các cụm từ nào hoặc idioms nào liên 

quan đến travel ko” [Are there any phrases or idioms related to travel?], it divided the answer 

into “Travel collocations” and “Travel idioms” and provided both meanings and examples, such 

as: “Make a journey → thực hiện chuyến đi. She made a journey across Europe last year.” 

(H#6). 

Teacher interviews largely aligned with student reports. Teachers observed that students 

frequently, if not always, used GenAI tools in learning English online. They mostly used AI 

chatbots for idea generation and language refinement. Some weaker students relied on AI for 

translation or for generating complete speaking scripts (T#2). 

Furthermore, the teachers reported that GenAI enhanced students’ self-efficacy in language 

learning within the online environment. AI tools helped to reduce the workload of online 

learning. The students managed to complete all their online tasks on time, which also helped 

reduce their pressure and enhance their confidence in learning. Besides, the teachers admitted 

that since students began using AI tools, the quality of their writing and speaking assignments 

on the LMS had improved. The students could avoid basic grammar mistakes, had a more 

diverse vocabulary, and could develop richer ideas and better-structured writing and speaking 

assignments (T#6, T#8). 

However, teachers also identified differences in usage patterns. Higher-proficiency students 

tended to use AI for refinement and consultation, whereas lower-proficiency students were 

more likely to rely on AI-generated content or even ask chatbots for answers on reading, 

vocabulary, and grammar. Several teachers noted discrepancies between students’ online 

submissions and their in-class performance. They observed that some assignments appeared to 

exceed students’ actual proficiency levels, suggesting possible overreliance on AI tools (T#1, 

T#3). 

Facilitate self-regulated learning  

Beyond task completion, AI chatbots were reported to facilitate SRL through autonomous 

learning, personalization, monitoring, and self-evaluation of their learning processes. Students 
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described GenAI as a “private tutor” or “learning partner” that supported independent study. 

They reported being able to study at home, check answers, request additional practice, and learn 

at their own pace: 

“The AI chatbot makes my study more interesting. I can study and ask it in real time; it’s 

like I am talking with a real partner” (S#4). 

“My problems are solved immediately; I don’t have to wait. I just stay at home and learn 

as fast as I could” (S#10). 

Students emphasized the immediacy and accessibility of chatbot feedback. One student noted 

that AI provided instant responses compared to waiting for teacher feedback (S#7). While 

another explained that delays from teachers sometimes discouraged further questions and 

hindered the learning process (S#11). Others valued the clear explanations and examples 

offered by AI, which allowed them to ask follow-up questions until they fully understood 

(S#23). Many indicated that they preferred consulting AI before approaching teachers, 

especially in online settings. Terms such as “self-study,” “anytime, anywhere learning,” and 

“immediate help” reflected their perception that AI tools facilitated personalized learning, 

monitoring, and self-evaluation, thereby supporting their learning goals. 

Sharing the same point, the teachers also believed that AI chatbots could bring more 

opportunities for students to learn and improve their SRL. One teacher stated that:  

Rather than spending hours searching for limited writing and speaking samples on the 

internet, now students can ask for unlimited ones from AI chatbots. They can practice 

English with the chatbots any time, while previously they had to wait for the face-to-

face class to do so (T#6). 

Ease of using GenAI 

Accessibility and technical convenience 

All students agreed that AI chatbots such as ChatGPT, DeepSeek, Copilot, and Gemini were 

easy to use. They emphasized the simplicity of typing prompts and receiving immediate 

responses. The platforms supported multiple languages, including Vietnamese, and various file 

formats such as Word, Excel, PDF, images, audio… Besides, some tools did not require account 

registration, and the conversation histories could be reviewed at any time, even without an 

internet connection. Among those chatbots, ChatGPT was most frequently preferred, as 

students perceived it as the most “intelligent” one that could “understand them better than other 

chatbots” (S#3, S#8, S#11).  

Chat history data confirmed this perception of convenience. The students used AI chatbots via 

both computers and mobile phones. Most interactions involved simple text-based prompts and 

responses. Only one chat history showed the use of an advanced feature, namely attaching an 

image in the input (H#5). Besides, as mentioned above, most of the students’ prompts to AI 

chatbots were quite basic, even lacked clear context and level of English, or did not require 

explanation and examples; with inquiries related to grammar, vocabulary, or translation, the AI 

chatbot could still understand and provided a detailed outcome.  

The teachers affirmed that the AI chatbot was convenient, easy to use, and saved a lot of time 

for students learning English online. They noted that students often completed tasks late at 

night, when teacher support was not immediately available, and AI tools provided timely 

assistance (T#5). 
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Prompt refinement and functional limitations 

Although the students generally have a positive perception towards the ease of using AI 

chatbots in learning, some reported challenges regarding crafting prompts and some limits due 

to using free versions of chatbots:  

“It sometimes takes me a lot of time to revise prompts for the chatbot to give me the 

answer I need” (S#20). 

“The prompts need to be as detailed as possible and I have to rewrite them many times” 

(S17). 

 “I want to have more features of the AI chatbots like creating images or text-to-speech” 

(S#5). 

 “I come up with problems of limited access with ChatGPT and limited times to chat in 

one conversation in any chatbots” (S#9).  

Chat histories suggested that prompt refinement was more evident in the early weeks of the 

course. For writing and speaking scripts, the students had to send more input with more 

additions of chat lines back and forth until the AI chatbot could give them expected results 

(H#2, H#17, H#18). However, in Week 10, such repeated revisions were less frequent, 

suggesting a possible improvement in some students’ prompt formulation for writing and 

speaking assignments. In terms of language, the students used Vietnamese, English, or both in 

a single request. It was also observed from students’ histories that they used different chat boxes 

at different times; they employed GenAI for learning, and one conversation was recorded with 

a mixture of English skills. 

The teachers emphasized that most students learned to use the tools independently. Even though 

some might encounter problems crafting prompts, they could learn from their experience or 

from their peers (T#1). Some teachers observed that after receiving feedback on the 

inappropriate level in the online assignments, the students could self-correct the prompt 

immediately (T#4). The teachers also noticed the improvement in their students’ ability to use 

AI in learning.  

Students’ attitude towards using GenAI 

Motivation and engagement 

Overall, students expressed positive attitudes toward using GenAI in their English learning. In 

the interview, the participants appreciated the real-time interaction, the opportunity to practice 

across language skills, and the immediate resolution of questions from AI chatbots (S#2, S#6, 

S#11). Several also valued the non-judgmental nature of AI responses, which made them feel 

more comfortable asking questions (S#28). 

Data from the chat history also showed that the students liked using AI chatbots; they usually 

interacted with them during their online learning. The chatbots even gave some compliments 

on the students’ questions; showed sympathy to students’ difficulties; or AI chatbots met the 

students’ request without any judgement even when the prompts were not correct. 

“It is a good question! I will provide detailed information” (H#12). 

 “These two words often confuse learners. I’ll help you to tell them apart” (H#3). 

“ - I want to synonyms. 

 - Got it. Here are synonyms for all the words in your slide” (H#8).  
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However, a few entries showed that the students questioned back or expressed 

counterarguments towards the AI chatbots.  

Teachers’ observations were largely consistent with students’ self-reports. They noted that their 

students engaged more with online learning thanks to AI chatbots and considered them their 

learning partners. The students were believed to be more confident in learning with the help of 

GenAI. One teacher shared: “My students volunteered to ask for their writing assignments 

reviewed by the teacher; they want to be praised by the teacher” (T#8). However, the teachers 

worried that some students were over-reliant on the chatbots instead of studying on their own; 

they also trusted AI feedback immediately without checking and misused the chatbots in order 

to complete online tasks rather than developing their own skills (T#2). 

The reliability of the feedback 

Most students reported trusting GenAI for general English tasks, particularly for translation, 

idea generation, and language support. They perceived AI responses as contextually appropriate 

and useful for completing assignments. 

“I often use it (chatbot) to look up word meaning with examples in context” (S#8). 

“I learn how to structure a paragraph or an essay, consult ideas for writing, and receive 

guidance on correcting grammar and word choice” (S#11).  

However, some students expressed concerns about the reliability of AI-generated responses. 

They noted that chatbots might produce fabricated statistics or inconsistent answers depending 

on how a question was phrased, and that similar questions could yield different responses.  

“It sometimes provides incorrect information, fails to understand the prompt, and gives 

inaccurate statistics” (S#10).  

“The ideas sometimes deviate from what I expect, one prompt can result in different 

feedback in different times” (S#2). 

“I just question whether the information was drawn from verified or official sources” 

(S#1).  

To address these concerns, several students reported cross-checking responses with other AI 

tools or choosing paid versions, which they perceived as “more intelligent”. 

Teachers shared similar concerns. While they acknowledged improvements in students’ 

language accuracy, they observed that some students accepted AI-generated feedback without 

critical evaluation. Differences were also noted between proficiency levels: stronger students 

tended to use AI selectively for refinement, whereas weaker students were more likely to rely 

heavily on AI-generated content (T#2, T#5). 

Demand for an integrated Chatbot and institutional guidance 

Owing to a positive attitude towards AI chatbots in their English learning process, most students 

expressed their need to have a customized AI chatbot integrated in the current LMS. The 

reasons for this could be listed as:  

“It would be more convenient; I don’t have to browse other apps” (S#9). 

“It would be more trustworthy because it is specifically developed for English learning” 

(S#2).  

Students suggested features such as progress tracking, strategy recommendations, task 

reminders, and evaluation of writing and speaking assignments with a detailed marking rubric 
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so that they could identify their strengths and weaknesses (S#1, S#4, S#5, S#8, S#12, S#19). 

Such opinions indicated the students’ strong desire for a specifically designed chatbot to support 

their SRL in the online environment. 

However, a few students stated that they did not want an integrated AI chatbot because they 

were afraid of being monitored or caught having AI do their assignments by teachers or 

university authorities (S#3, S#12, S#18, S#20). The students’ concern about academic 

misconduct shows that they were not clear about what they were and were not allowed to do 

with AI tools, which implies the need for more guidelines on how to use AI tools properly.  

Teachers also supported the idea of a tailored chatbot for online learning. They all believed a 

customized system could provide more context-specific feedback and structured support for 

online learning. Teachers suggested that a customized chatbot aligned with the curriculum could 

better understand the learning context and provide more accurate and timely support for 

students’ online learning (T#2, T#6). 

Regarding expected functions, the teachers could list some such as: remind students of tasks to 

finish, provide a more detailed report on students’ online learning progress, explain the answers 

for auto-graded tasks, suggest similar exercises for further practice, practice speaking with 

students, and evaluate writing and speaking assignments. The teachers also expressed their need 

for official guidance or regulations from the school to help students use AI tools appropriately 

and the need for training both teachers and students in AI applications in teaching and learning. 

 

Discussion 

The findings of this study reveal that non-English majors at a Vietnamese university generally 

hold positive perceptions of GenAI for their English-language learning, particularly in a 

blended learning environment. The results align with the TAM model, suggesting that perceived 

usefulness, perceived ease of use, and attitudes were closely connected with students’ 

acceptance and use of GenAI tools. 

Usefulness of GenAI 

The study found that students used AI chatbots to assist various aspects and skills of English, 

especially writing, reading, and speaking, mainly for generating ideas. They usually turned to 

GenAI to check their vocabulary, grammar, and translation, and none of the students used 

GenAI for listening practice. The finding that GenAI could improve language skills is in line 

with Aini et al. (2024) and Huang et al. (2023), whereas the students found AI chatbots more 

useful for learning writing and reading better than speaking and listening, which aligns with Vo 

and Nguyen (2024). The limited use of GenAI for speaking and listening skills may be 

explained by the fact that most students use only limited-feature free versions of GenAI, or by 

the lack of features in GenAI that help students learn these skills (Vo & Nguyen, 2024).  

One key finding of this research regarding the usefulness of GenAI is that it helps to facilitate 

SRL in an online learning environment. This finding aligns with previous research, which 

confirmed that AI chatbots could promote learner autonomy, help learners to self-correct and 

personalize the learning process that meets each learner's requirements, speed, and skill level 

(Bin-Hady et al., 2025; De la Vall & Araya, 2023; Huang et al., 2023; Hua & Le, 2024). 

Besides, the teachers affirmed that thanks to GenAI, the students could complete their 

assignments on time, reduce their learning pressure, and improve their learning, especially in 

online learning. This suggests that AI chatbots can provide valuable support in online 

environments if students are guided to use them effectively. 
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Despite some positive impacts, the use of GenAI was also associated with potential risks for 

students in the study’s context. In practice, the stronger students tended to use AI to polish their 

language and consult ideas, while the weaker ones asked it to do the whole assignment. This 

echoes the concerns in Kasneci et al. (2023) and Pham & Le (2024) about the overreliance on 

AI, which can hinder learners' critical thinking skills and creativity. Besides, the fact that some 

students completed the writing assignment in Vietnamese and then asked GenAI to translate it 

into English, or requested a full English version, revealed a lack of authenticity and ethical 

issues in the study. This has also been mentioned by Kasneci et al. (2023) in the context of 

plagiarism and copyright.  

Ease of using GenAI 

Perceived ease of use is one of the key features in the TAM model, influencing students’ 

adoption of technology. Data from students’ interviews, chat histories, and teachers’ interviews 

revealed that GenAI was frequently employed as it was easy and convenient to use. Students 

with little knowledge of information technology could use GenAI freely, and AI chatbots could 

understand their questions regardless of language, spelling, or grammar mistakes in their input. 

Because of their convenience, students could use chatbots anytime, anywhere, with immediate 

feedback, which is really supportive for online learning. This result aligns with that of Vo and 

Nguyen (2024) and Nguyen and Dieu (2024), who reported that the students perceived the AI 

chatbot as an easy tool for language learning. Also, Huang et al. (2023) and Kasneci et al. (2023) 

confirmed that AI chatbots made language learning more flexible, accessible, and learner-

friendly.  

Although interview data suggest technical barriers are minimal, and students even ask for more 

features in AI chatbots, it seems they haven’t optimized all the existing features of AI tools. The 

students reported problems with crafting prompts; however, their chat histories show the use of 

different chat boxes at different times, which decreased the ability of AI to understand the 

context, or some of them claimed that they revised the prompts based on their experience and 

had not learned about writing prompts yet. In the interviews, the students were aware of GenAI 

features; however, in practice, they tended to use basic ones, with prompts mostly in text, which 

showed that the students had not actively learned how to employ GenAI. This indicated that the 

students need to enhance AI literacy with instructions or guidelines for using chatbots 

effectively (Utami et al., 2023; Kohnke et al., 2023). 

Students’ attitude towards the use of GenAI 

Data from the three sources showed that students had a positive attitude and interest in using 

GenAI in English language learning, and were also aware of some of the risks associated with 

academic reliability and ethics. Thanks to AI chatbots, the online learning process, which is 

often perceived as less interactive, has become more engaging. AI chatbots act as learning 

partners that can support the students at any time. With immediate feedback from the chatbots, 

the students felt more confident in learning. They even preferred to share their learning with AI 

chatbots rather than ask their teachers, because chatbots never judged their questions and 

always showed sympathy or encouragement. This result is consistent with previous studies 

indicating that AI applications can improve students’ motivation and engagement in learning, 

such as Aini et al. (2024), Hua and Le (2024), Huang et al. (2023), Pham and Le (2024), and 

Utami et al. (2023). 

However, excessive dependence and a lack of verification remained issues that needed to be 

addressed during the implementation of GenAI in online learning. Some students are worried 

about the accuracy of the information the chatbot provides, and tend to double-check the 
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responses or use the paid version to ensure quality. This shows that students are aware of the 

risks of using GenAI, in line with warnings from Kasneci et al. (2023) and De la Vall and Araya 

(2023) about misinformation, plagiarism, and bias in AI systems. Teachers also expressed 

concern that some students trust chatbot feedback too readily without verification, or abuse 

chatbots to complete assignments rather than develop skills themselves. This reflects a risk of 

reduced critical and creative thinking, as mentioned in studies by Kasneci et al. (2023) and Hua 

and Le (2024). 

Need for a customized chatbot 

The students’ and teachers’ interviews revealed a clear need for a tailored chatbot for online 

learning, which should be integrated into the current LMS. With such an AI chatbot, the students 

would find online learning more convenient because they would not have to depend on external 

applications. Besides, such a chatbot is expected to provide more accurate feedback thanks to 

its better understanding of the curriculum's context, level, and content available on the LMS. 

In addition to language support, the chatbots are expected to perform other functions, such as 

managing learning progress, reminding about class schedules, evaluating writing and speaking 

assignments according to a clear rubric, and suggesting personalized learning strategies. These 

desires reflect the need to develop SRL competencies in an online learning environment where 

students must manage their own learning time and tasks. 

However, some students also expressed concerns about being monitored or being found to use 

AI for testing, indicating a lack of clarity in academic regulations regarding the use of AI tools. 

This raises the need for formal guidance from schools on how to use AI legally, effectively, and 

ethically.  

Theoretical contributions 

This study expands the application of the TAM model to online English learning, supported by 

GenAI chatbots, particularly for non-English-major students. Unlike previous studies that have 

focused on measuring learners' perceptions of the usefulness, ease of use, and attitude towards 

the use of a technology, this study also explores the practical aspect of students' use in a blended 

learning environment. Data collected from interviews with students and teachers, as well as 

chatbot histories, help clarify the connection between perceptions, attitudes, and behaviors 

related to technology use, thereby strengthening the applicability of the TAM model in language 

education research. In addition, the study contributes to filling gaps in the existing literature by 

focusing on the entire online English learning process rather than analyzing individual skills 

such as listening, speaking, reading, and writing.  

Practical contributions 

The results of the study show that students have a positive attitude and a clear need for the use 

of GenAI in online English learning. This raises some important practical implications:  

First, educational institutions should consider developing a customized AI chatbot that 

integrates directly into the LMS to assist students in managing their learning progress, 

practicing language skills, receiving instant feedback, and developing SRL capabilities.  

Second, it is necessary to organize instructional programs for students and teachers on how to 

use AI effectively, especially in creating prompts and evaluating chatbot feedback. This helps 

learners maximize the tool's benefits while maintaining initiative and critical thinking. Third, 

universities need to develop and disseminate specific regulations on the use of AI in learning to 

avoid abuse, academic misconduct, or misunderstanding of rights and responsibilities when 

using this tool. Lastly, GenAI can be harnessed to build adaptive learning systems that help 
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students learn at their own pace and according to their needs, thereby improving learning 

efficiency and excitement. 

Limitations and suggestions for further studies 

Although this study provides insights into non-English-major students’ perceptions and actual 

use of GenAI in an online English learning environment, several limitations should be 

acknowledged. 

First, the research focuses primarily on students’ perceptions and practices rather than 

measuring actual learning outcomes or the long-term impact of GenAI on language 

development. Therefore, it does not determine whether the perceived benefits lead to 

measurable improvement in English proficiency. Second, the study was conducted within a 

single university and involved a specific group of non-English-major students. As a qualitative 

case study, the findings provide an in-depth understanding of this context but may not be 

generalized to other institutions, proficiency levels, or learning environments. 

Future studies could adopt quantitative or experimental designs to examine the impact of GenAI 

on specific learning outcomes. Longitudinal research may also help clarify how AI tools 

influence language development, learner autonomy, and SRL over time. 

 

Conclusion 

The study explored students’ perceptions and practices regarding GenAI in learning English in 

a blended learning environment. The results showed that students generally perceived AI 

chatbots as useful tools for learning; specifically, they could help improve language skills, 

particularly writing and reading, and facilitate SRL through prompt feedback and autonomous 

study. Besides, the students found GenAI easy to use and accessible. They had a positive 

attitude toward employing these AI tools in learning English and indicated that GenAI helped 

them engage more in their studies.  

However, the study also identified a number of issues, such as difficulties with feedback 

reliability, prompt crafting, and concerns about academic integrity and ethical use. These 

problems underscore the need for greater AI literacy and clearer guidelines on the appropriate 

use of AI in learning environments. 

The research showed students’ need for a customized chatbot for their online learning in a 

blended learning environment because this AI tool could provide tailored support, manage 

study schedules, offer detailed performance reports, and enhance the overall learning 

experience. The study brought insights for educators, policymakers, and technology developers 

to maximize the use of GenAI in language instruction and improve the quality of education. 

Although the study has provided an overview of GenAI applications in English learning, it was 

conducted only with non-English-major students and did not measure actual learning outcomes. 

Further studies could examine how GenAI affects students' actual learning outcomes, as well 

as the long-term impacts of GenAI tools on less-perceived-efficacy skills, such as listening and 

speaking. 
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