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Abstract 
This study investigates the impact of Facebook-mediated supportive feedback on English as 

a Foreign Language (EFL) learners' self-assessment, academic enjoyment, and academic 

success in a Computer-Assisted Language Learning (CALL) context. Using a sequential 

exploratory methodology, this study holistically investigates the research objectives using 

qualitative and quantitative approaches. Two intact classrooms of lower-intermediate EFL 

students in an Iraqi language institute were selected; one class was designated as the 

experimental group receiving Facebook-mediated tasks and the other as the control group 

using conventional teaching strategies. Among the tools for data collecting were a teacher-

made test, semi-structured interviews, and observation. Compared to the control group, the 

experimental group—which received extra Facebook-mediated tasks and conventional 

course materials—showcased notably greater degrees of self-assessment, academic 

enjoyment, and academic success. Positive perceptions of Facebook-mediated interactions 

were found through the qualitative analyses of observations and interviews, thereby stressing 

learners' higher motivation, collaboration, and sense of community. The implications of the 

study are discussed. 
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Introduction 
 Motivated to explore the potential of promising technologies and evaluate their value 

in language education, researchers and practitioners in CALL have recently exhibited a 

growing fascination with the social web. Regardless of the specific reasons behind the CALL 

community's mounting interest in social media, whether it stems from the appeal these 

technologies hold for highly acculturated learner groups, intriguing educators, or from a 

sense of intellectual curiosity about the educational possibilities offered by non-learning-

oriented tools, it is undeniable that social media had evoked excitement, skepticism, 

expectations, and even delusions since 2004 when the term "web 2.0" was coined by Tim 

O'Reilly and colleagues (Musser et al., 2007). 

 Technology is currently employed to enhance the engagement and stimulation of 

teaching and learning. We observe a growing presence of websites and applications, such as 

Facebook and email, integrated into the educational process. Facebook, touted as one of the 

most widely utilized social networking platforms worldwide, allows individuals to connect 

and share with others within their network (Boyd & Ellison, 2007). Additionally, these 

platforms facilitate online communication, interaction, and collaboration. A significant 

number of students rely on Facebook as a means to connect with their friends. According to 

Wise et al. (2011), first-year students spend around an hour daily on Facebook, engaging in 

social activities with their friends. This underscores the potential of Facebook as a tool for 

online learning. Considering its ranking among the top 20 countries with the most Facebook 

users, this social networking site has become an integral part of everyday life (Cloete et al., 

2009). Evidently, if effectively utilized as part of the learning process, Facebook substantially 

benefits students. 

 Creating a nurturing classroom atmosphere is a crucial task for teachers, and one of 

the key instruments at their disposal is feedback (Price et al., 2011; Reeve, 2012; Reschly & 

Christenson, 2012). Feedback refers to the information provided to students regarding their 

performance or comprehension (Hattie & Timperley, 2007), which aims to bridge the gap 

between their existing knowledge and the desired knowledge. Moreover, students must 

comprehend and effectively utilize this information to improve their learning (Carless & 

Boud, 2018). 

 Self-assessment, which entails reflecting on one's performance and abilities (Black & 

Wiliam, 1998), has garnered significant interest among educators. Within the realm of second 

language (L2) education, the popularity of SA began to rise in the 1970s and 1980s, 

coinciding with a shift in focus from analyzing linguistic systems to understanding the 

language acquisition process. A multitude of L2 language learning resources have been 

developed, including SA grids aligned with the Common European Framework of Reference 

(CEFR, Council of Europe, 2022) and can-do statements created through collaboration 

between the American Council on the Teaching of Foreign Language (ACTFL) and the 

National Council of State Supervisors for Languages (NCSSFL) (ACTFL, n.d.). SA 

components are often incorporated into textbooks, online apps, and L2 learning materials. It 
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can be employed alongside traditional objective assessments, peer assessments, and 

portfolios. Educators are frequently encouraged to integrate SA into their curricula to 

promote constructivist approaches to education, which have gained significant traction since 

the late 1980s (e.g., Nunan, 1988; Tarone & Yule, 1989). SA aligns well with contemporary 

learning theories such as learner-centered education, self-regulated learning, and autonomous 

learning (Butler, 2023). 

 Academic accomplishment and success serve as a cornerstone within the field of 

education, representing the culmination of students' knowledge, skills, and dedicated efforts 

in their quest for learning (Kargar Behbahani & Khademi, 2022; Kargar Behbahani & 

Razmjoo, 2023). Its importance extends beyond individual achievements, forming the 

foundation of educational institutions and society (Xu et al., 2023). In an era characterized 

by remarkable technological progress, evolving pedagogical frameworks, and a diverse 

student population, the notion of academic achievement is experiencing a significant 

metamorphosis (Dewaele et al., 2023). 

 Academic enjoyment is the pleasant emotions associated with active participation in 

educational activities (Ainley & Hidi, 2014). It represents a positive influence linked to 

interest, curiosity, and learning (Lamnina & Chase, 2019; Litman & Spielberger, 2003; 

Namaziandost et al., 2023; Pekrun, 2011). Fredrickson's Broaden and Build theory 

(Fredrickson, 1998) suggests that positive emotions, such as a love for school, can initiate a 

cognitive expansion that fosters further positive emotions in the future. Fortunately, young 

children typically enter school with a positive attitude toward learning (Howse et al., 2003; 

Nurmi & Aunola, 2005). 

 Although social media platforms like Facebook are being increasingly integrated into 

classrooms, the effects of these platforms on student learning outcomes—especially 

concerning CALL—remain little studied. Particularly, less thorough studies have been 

conducted on how teachers' usage of social media to offer encouraging feedback affects EFL 

students' self-assessment capacity, academic performance, and general enjoyment of 

educational activities. Although social media can increase participation and ease 

communication, it is important to realize how well it can create a favorable learning 

environment and advance academic success. This paper attempts to close this gap by 

analyzing the effects of social media-based feedback on EFL learners' self-assessment 

practices, academic performance, and enjoyment of learning, therefore offering insights into 

the best use of social media in language teaching. 

 This study is significant since it investigates the junction of social media, feedback 

systems, and language instruction, offering insightful analysis of the changing CALL scene. 

This study tackles a contemporary issue that connects teachers and students in an increasingly 

digitalized environment by concentrating on social media platforms like Facebook to offer 

supportive feedback. The results can help clarify how EFL students might use social media 

to improve their self-assessment, academic performance, and enjoyment. This knowledge is 

essential for teachers trying to properly include technology into their curricula by offering a 
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possible route to more interesting and efficient learning opportunities. The study's 

ramifications could be driving curriculum development, informing best practices for 

including social media in language instruction, impacting educational policy, and motivating 

technology innovation. By proving the possible benefits of social media on academic delight, 

the research could inspire greater general acceptance of these instruments, thus increasing 

student involvement and motivation. Furthermore, it could open the path for more 

investigation on the use of social media in many educational environments, examining 

several topics, age groups, and cultural settings and looking at the long-term consequences 

of social media-based comments on learning outcomes. By offering evidence-based 

recommendations for including social media in ways that improve learning and support good 

academic experiences, this study has the overall potential to influence the discipline of 

language education greatly. 

Literature Review 
Social media and learning 

 Utilizing a foreign language in everyday life is one of the most effective approaches 

to language acquisition. However, in situations where such opportunities are limited, 

platforms like Facebook can prove highly beneficial in enhancing learners' proficiency. 

Vygotsky (1978) discovered that language usage serves as a means of communication and 

aids learners in constructing their own knowledge. This principle extends to Facebook, as it 

offers an excellent opportunity and platform for written expression. Facebook users can 

freely share various written materials, including exchanging lecture notes, documents, and 

assignments (Mazman, 2009; Ractham & Firpo, 2011). 

 Furthermore, they can actively provide feedback and comments, actively engaging in 

learning activities (Alm, 2006). Research has highlighted the advantages of Facebook in 

improving language learners' proficiency (Lockyer & Patterson, 2008; Nakatsukasa, 2009). 

Wang et al. (2012) discovered that when Facebook was utilized as a collaborative learning 

tool, students exhibited improved performance, increased participation, and higher 

satisfaction with their studies. 

 Numerous studies have examined the utilization of social networking sites and 

learners' perspectives regarding them, with the majority expressing positive views. Tashir et 

al. (2011) concluded that students favor incorporating social networks into their eLearning 

activities. Valenzuela et al. (2009) discovered that students who are Facebook users tend to 

experience higher life satisfaction and engage more actively within their communities. Lewis 

and Nichols (2012) observed that students positively perceived social media when used in 

the classroom setting. Wang et al. (2012) determined that students expressed satisfaction with 

the integration of Facebook into their courses due to its similarity in functionality to Learning 

Management Systems. One study indicated that students believed Facebook could facilitate 

easier English language learning (Kabilan et al., 2010). Consequently, advocating for using 

Facebook as a learning tool is warranted, as it exposes students to authentic English language 

usage while encouraging learning and enhancing language proficiency. 
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Supportive feedback in language learning 

 Establishing a supportive environment within the classroom is an essential 

responsibility for educators, and feedback is a vital tool in their arsenal (Price et al., 2011; 

Reeve, 2012; Reschly & Christenson, 2012). Feedback encompasses providing information 

to students regarding their performance or understanding (Hattie & Timperley, 2007), 

intending to close the gap between their current knowledge and the desired level of expertise. 

Furthermore, students must grasp and proficiently utilize this information to enhance their 

learning (Carless & Boud, 2018). 

 Considerable research has been conducted on the efficacy of feedback, yet there is 

still much to uncover in optimizing its potential within the classroom. Janosz (2012) 

emphasized the critical role played by feedback in students' motivation, engagement, and 

academic achievement, as it shapes their interpretation of the schooling experience (Hattie & 

Timperley, 2007). However, the effectiveness of feedback varies significantly, and certain 

types of feedback are more impactful than others (Hattie and Yates, 2014). Thus, different 

forms of feedback enable students to bridge the gap between their current knowledge and a 

desired level of achievement, each with varying degrees of effectiveness. Hattie and 

Timperley (2007) outlined three feedback questions: "Where am I going?" (feeding up), 

"How am I going?" (feeding back), and "Where to next?" (feeding forward). By addressing 

these questions, students gain clarity on goals and criteria. For feedback to be effective, 

students must actively engage with these questions, and feedback should target different 

levels of cognitive complexity: task and product level (providing corrective feedback), 

process level (offering strategies and cues to enhance task processing and information 

search), and self-regulation level (providing information to improve students' ability to 

monitor their learning and progress). Wisniewski et al. (2020) suggest that feedback 

containing more information is more effective. Therefore, high-information feedback 

encompasses task, process, and sometimes self-regulation information. 

 According to Hattie and Timperley (2007), feedback must be tailored to the 

appropriate question and level of cognitive complexity to avoid being disregarded, 

misunderstood, or unused by students. Research has generally indicated that feedback at the 

process and self-regulation levels promotes deeper learning, enhances task confidence and 

self-efficacy, and fosters internal attributions of success or failure (Hattie and Yates, 2014). 

Additionally, the meta-analyses conducted by Wisniewski et al. (2020) suggest that feedback 

becomes more effective when it contains more information, whereas simplistic forms of 

reinforcement and punishment have minimal impact. 

 The existing literature indicates that feedback is interconnected with a positive 

student-teacher relationship, which constitutes a crucial element of a favorable classroom 

setting (e.g., Burnett, 2002; Gutierrez & Buckley, 2019). According to Burnett (2002), 

students who perceived receiving feedback emphasizing their effort were more inclined to 

report a positive teacher-student relationship. The author also found that students who 

received frequent feedback about their abilities from their teachers were more likely to 
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perceive the classroom environment positively. On the other hand, teacher praise did not 

demonstrate a significant association with students' perception of the classroom environment 

or their relationships with their teachers. 

 Hence, teachers' feedback is critical in fostering a supportive classroom environment 

by cultivating positive relationships with students and providing personal and academic 

assistance (Allen et al., 2018). Research has also highlighted that a supportive classroom 

environment enhances school identification and student behavioral engagement (Allen et al., 

2018; Olivier et al., 2020; Voelkl, 2012). Teachers must offer support and care to facilitate 

the development and maintenance of students' sense of identification with the school, 

strengthening their engagement with school-related activities (Voelkl, 2012). Therefore, 

Burnett (2002) advises teachers to exercise caution when delivering feedback to students, as 

their relationships with students can significantly influence how students perceive the 

classroom environment. 

To summarize, feedback is maximally impactful when it assists students in comprehending 

their errors, understanding the reasons behind those errors, and providing guidance on how 

to prevent them in the future (Wisniewski et al., 2020). Therefore, effective feedback 

establishes explicit standards and expectations, fostering a supportive classroom environment 

that cultivates student autonomy, school identification, and engagement (Pianta et al., 2012; 

Voelkl, 2012). 

Self-assessment 

 Self-assessment has long been employed in higher education and is not a novel 

concept. According to Klenowski's (1995, p. 146) definition, self-assessment involves 

evaluating and appraising one's performance, identifying strengths and weaknesses, and 

striving to enhance learning outcomes. Practically, it typically takes the form of a cyclical 

process wherein students review their performance and discern the disparity between their 

current and desired understanding. Through self-assessment, learners actively engage in the 

assessment process and become invested stakeholders (Cukusic et al., 2014). In learning 

assessment theory, self-assessment is acknowledged as a valuable pedagogical tool that 

empowers students to assume an active role in the learning process and exercise self-

regulation. Other works in the field also affirm that this form of assessment encourages 

learners to heighten their awareness of their learning process, thus fostering individual 

responsibility (Duque Micán & Cuesta Medina, 2015). 

 Several studies have highlighted the advantages of self-assessments, particularly in 

three key areas: (1) self-regulation and the learning process, (2) cognition and academic 

outcomes, and (3) motivation and perceptions of self-efficacy (Brown & Harris, 2013; 

Panadero et al., 2017; Yan, 2020). Firstly, researchers have discovered that self-assessments 

within online learning environments offer learners numerous practice opportunities to 

address learning objectives, requirements, and assessment criteria while enabling them to 

utilize feedback for enhanced learning (Hartung, 2017). Consequently, students report a 
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better comprehension of the learning process concerning their abilities and personal efforts 

(Race, 2001; Yan, 2020). 

 In addition to the benefits to the learning process, one of the most significant claims 

is that it improves learning outcomes and enables better understanding. Students 

acknowledged that after being able to self-assess themselves, they perform better on final 

exams (Cukusic et al., 2014) and develop better metacognitive engagement with learning 

content (Andrade & Du, 2007). Other researchers also noted students' academic benefits, 

such as improved metacognitive competencies, development of various skills, and enhanced 

performance (Duque Micán & Cuesta Medina, 2015; Ozarslan & Ozan, 2017). In contrast, 

some researchers expressed less optimism about the effects of self-assessment on student 

learning (Lew et al., 2010). 

 Another highlighted advantage is that self-assessment positively impacts students' 

motivation and sense of responsibility towards their learning (Andrade & Du, 2007) and 

fosters their belief in their ability to achieve goals (Castillo-Merino & Serradell-Lopez, 

2014). Additionally, self-assessment is suggested to alleviate student anxiety and instill a 

sense of control over their evaluation. In various studies, students reported feeling less 

stressed when engaging in online self-assessment during their learning process (Andrade & 

Du, 2007; Ozarslan & Ozan, 2017). When students feel at ease with the assessment, their 

engagement in the learning process can be enhanced, further promoting their self-efficacy 

and satisfaction (Andrade & Du, 2007; Thawabieh, 2017). 

Academic success and language achievement 

 Language proficiency is a complicated and multifarious construct that indicates a 

person's competency and expertise in a certain language (Darmuki et al., 2023). It covers the 

capacity to understand, use, and express clearly in written and spoken forms, transcending 

simple knowledge of grammar and vocabulary. Affected by many elements, including 

language exposure, formal instruction, learner motivation, and personal learning preferences, 

this dynamic, changing achievement process is evolving (Ma, 2022). It marks a continuous 

path of development whereby people aim to improve their language skills through committed 

practice, immersion in real language environments, and active participation in language 

groups (Wang, 2022). 

 

 Evaluating language competency requires various assessment tools (Fang et al., 

2021). Together, these strategies thoroughly assess students' language competency, including 

performance assessments, standardized language proficiency exams, and communicative 

assignments. Standardized assessments provide a systematic and objective means of 

evaluating language competency in many spheres. On the other hand, communicative 

assignments and performance tests shed light on students' pragmatic language use and 

communicative skills. Combining these evaluation techniques helps teachers and researchers 

fully grasp learners' language performance and the efficacy of language teaching techniques 

(Younas et al., 2022). 
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Academic enjoyment 

 Csikszentmihalyi (2008) states enjoyment is a complex emotion encompassing 

various elements of difficulty and perceived ability. These elements collectively reflect 

individuals' desire to succeed in challenging situations. According to Pekrun et al. (2007), 

enjoyment is characterized by a sense of accomplishment derived from completing a 

demanding task, which further motivates further exploration. It is also characterized by 

successful performance, enduring determination, and enthusiasm (Ainley & Hidi, 2014). 

Enjoyment plays a pivotal role in the flow experience, facilitating holistic engagement and 

immersion in a challenging activity at an optimal level. It occurs when individuals fulfill their 

needs while surpassing their previous expectations to achieve something unexpected or 

unimaginable (Csikszentmihalyi, 2008). 

 The concept of broaden-and-build, proposed by Fredrickson (2001), suggests that 

positive emotions, such as enjoyment, contribute to expanding experiences and acquiring 

adaptive knowledge. Dewaele and MacIntyre (2014) introduced the notion of enjoyment in 

the context of foreign language learning and developed a 21-item Foreign Language 

Enjoyment Scale. Their approach adopted a broaden-and-build perspective on positive 

emotions, highlighting that foreign language enjoyment can be assessed through various 

aspects, including creativity, pride, interest, fun, and a positive classroom environment. 

Hence, it is reasonable to expect that students will experience enjoyment when given a certain 

degree of autonomy, receive praise from teachers, or engage in challenging and imaginative 

activities. 

 According to Li et al. (2018), enjoyment refers to the positive emotions that arise 

when individuals surpass their comfort zones and accomplish something new or unexpected, 

particularly in challenging activities. In the context of second language learning, Lee (2020) 

defines L2 enjoyment as the pleasurable emotion experienced by language learners when 

they discover or comprehend something new about the target language. Boudreau et al. 

(2018) assert that learners' enjoyment in classroom settings sustains their interest in the 

subject matter. Furthermore, Li (2020) argues that students who genuinely enjoy learning a 

second or foreign language tend to achieve more favorable outcomes. 

 Even though social networking sites like Facebook are beneficial for improving 

language proficiency and learner involvement, little study has been done on how teachers use 

these platforms for supportive feedback affects EFL learners. More especially, the effects of 

this kind of feedback on students' academic enjoyment, academic success, and self-

assessment skills are yet unknown. Although current research shows how social media can 

promote cooperative learning and good learning results, the particular processes via which 

supportive feedback on these platforms affect important facets of EFL learning and demand 

more research. By looking at how feedback given on social media might improve EFL 

learners' self-assessment practices, academic performance, and enjoyment of the learning 

process, this study seeks to close this gap and contribute to a more complex knowledge of 
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the function of technology in language education. Thus, the following research questions are 

raised: 

1. How does supportive feedback via social media in CALL affect EFL learners' self-

assessments? 

2. How does supportive feedback via social media in CALL affect EFL learners' 

academic enjoyment? 

3. How does supportive feedback via social media in CALL affect EFL learners' 

academic enjoyment? 

Method 
Design 

 The present study utilizes a sequential exploratory design to investigate the impact of 

supportive feedback via Facebook on EFL learners' self-assessment, academic enjoyment, 

and academic success in CALL. This design allows for an initial qualitative phase followed 

by a quantitative phase, enabling a comprehensive understanding of the research questions. 

Participants 

 The participants in this study were selected from two intact classes of lower-

intermediate EFL learners enrolled in a language institute in Iraq. The classes were chosen 

based on their comparable language proficiency levels to ensure group homogeneity. Each 

class consisted of 30 learners, with an equal number of male and female participants. The 

age range of the participants was between 20 and 30 years old, reflecting a relatively young 

adult learner population. All participants in the study spoke Arabic as their first language 

(L1), indicating that Persian was the primary language used for communication and 

instruction outside of the English language learning context. A random assignment procedure 

was employed to establish the control and experimental groups. One intact class was 

randomly assigned to the experimental group, while the other was designated as the control 

group. 

Instruments 

 This study used multiple instruments to collect qualitative and quantitative data. The 

course material employed for the experimental and control groups was American English 

File 2, ensuring consistency in the learning content. The experimental group received 

additional Facebook-mediated supportive tasks alongside the course material, while the 

control group did not. Observation and semi-structured interviews were conducted to 

examine the impact of supportive feedback via Facebook on EFL learners' self-assessment 

and academic enjoyment. The researcher observed the interactions and engagement within 

the Facebook group, while semi-structured interviews allowed participants to express their 

perceptions and reflections on the impact of supportive feedback. To quantitatively assess 

the effect of this supportive feedback on academic success, a teacher-made test was 

construct-validated using the known-group technique. It demonstrated a high-reliability 

coefficient (KR-21 r = .93). This comprehensive approach allowed for a thorough 
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investigation of the research questions, ensuring the reliability and validity of the data 

collected. 

Treatment 

 The participants in the experimental group were provided with additional Facebook-

mediated supportive tasks alongside their regular course material. These tasks were designed 

to create an interactive and supportive learning environment on the Facebook platform, which 

complemented the online classes held through the Google Meet platform. For instance, 

learners were given discussion prompts related to the course topics, encouraging them to 

share their thoughts, opinions, and experiences with their peers. They actively engaged in 

meaningful discussions, providing insights and reflections on language learning strategies, 

cultural topics, or real-life applications of the language. Additionally, learners were 

encouraged to provide peer feedback on their classmates' language production. They offered 

constructive suggestions, highlighted strengths, and engaged in peer-to-peer learning. The 

teacher also actively participated in the Facebook group, providing timely guidance, 

clarifications, and additional resources to support learners' language learning journey. The 

teacher shared relevant articles, videos, or online resources that enhanced the understanding 

of the course material and addressed learners' specific needs. Collaborative tasks were 

assigned, requiring learners to collaborate on projects or presentations. Facebook served as a 

platform for coordination, resource sharing, and progress updates, enabling learners to 

collaborate effectively. These Facebook-mediated supportive tasks aimed to enhance the 

learners' language learning experience, foster a sense of community, and provide additional 

opportunities for feedback and interaction beyond the traditional classroom setting. 

 The control group followed the same course material and attended online classes 

through the Google Meet platform. However, they did not receive the additional Facebook-

mediated supportive tasks. Their interactions and feedback were limited to the classroom 

environment without the supplementary support and engagement offered through Facebook. 

The control group experienced the regular instructional practices without the enhanced 

opportunities for interaction and feedback provided to the experimental group. 

 By comparing the outcomes between the experimental and control groups, this study 

aimed to examine the impact of Facebook-mediated supportive feedback on EFL learners' 

self-assessment, academic enjoyment, and academic success. The experimental group had 

access to various Facebook-mediated tasks, discussions, peer feedback, and teacher 

guidance, while the control group relied solely on the traditional classroom environment. 

This comparison allowed for a comprehensive analysis of the benefits and effects of 

incorporating Facebook-mediated supportive feedback in language learning. 

Data Analysis Procedures 

 The data collected through semi-structured interviews were manually transcribed to 

qualitatively study the impact of Facebook-mediated supportive feedback in CALL on EFL 

learners' self-assessment and academic enjoyment. The transcriptions ensured an accurate 

representation of participants' responses and allowed for a detailed analysis of their 
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perspectives and experiences. Additionally, the data gathered through observation were 

recorded and checked multiple times to ensure accuracy and dependability. 

 Thematic analysis was employed to analyze the qualitative data. This involved 

systematically identifying patterns, themes, and categories within the transcribed interviews 

and observational records. The analysis began with familiarizing the data, generating initial 

codes, and identifying emerging themes. These themes were then reviewed, refined, and 

organized to create a coherent and comprehensive understanding of the impact of Facebook-

mediated supportive feedback on self-assessment and academic enjoyment. The coding and 

theme development were conducted iteratively, ensuring a thorough data exploration and 

capturing the richness of participants' experiences. 

Additionally, to examine the quantitative effect of the supportive tasks on academic success, 

the participants were tested twice, once on the pretest and again on the posttest. Independent 

samples t-tests were conducted for each test to compare the academic performance between 

the control and experimental groups. 

Results 
The effect of Facebook-mediated supportive feedback in CALL on EFL learners' self-

assessment 

 The semi-structured interviews with the experimental group—who received 

Facebook-mediated supportive feedback— unearthed some important new perspectives on 

how it affected their self-assessment practices. Participants said that their capacity to evaluate 

their performance was much improved by the regular and helpful feedback from peers and 

the teacher on the Facebook platform. They pointed out that Facebook's interactive character 

led to more accurate and timely feedback, enabling them to pinpoint areas that needed work 

and acknowledge their merits. Students said the continuous Facebook conversations and 

group projects helped them better grasp language learning objectives and evaluation 

standards. More accurate and significant self-assessment followed from this as well. 

Furthermore, the Facebook group's community-oriented and encouraging atmosphere helped 

members feel more at ease publishing their work and receiving feedback, fostering a more 

reflective and proactive attitude to self-assessment. The experimental group emphasized that 

incorporating Facebook-mediated feedback offered a constant and dynamic platform for self-

evaluation, improving their self-awareness and self-regulation abilities in language learning. 

 By contrast, the semi-structured interviews with the control group—who did not 

receive Facebook-mediated supportive feedback—showed a distinct experience with self-

assessment. Considered as less frequent and less detailed than the experimental group, 

participants in the control group claimed to depend mostly on conventional classroom 

feedback. Learners found it more difficult to fairly evaluate their language ability without the 

extra help and interactive feedback systems offered by Facebook. They said that a greater 

surface-level knowledge of their performance and areas needing development usually arose 

from the few chances for feedback inside the classroom environment. Moreover, the control 

group observed that the lack of a cooperative online platform limited their chances for peer-
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to-peer learning and receiving feedback, which they considered could have been helpful for 

their self-assessment procedures. Learners in the control group thus tended to have a less 

proactive attitude to self-assessment, often waiting for teacher input rather than actively 

looking for ways to analyze and raise their performance. Overall, the experience of the 

control group underlined how limited conventional feedback systems are in encouraging 

efficient self-assessment methods when contrasted to the enhanced feedback environment 

Facebook offers in the experimental group. 

 The self-assessment behaviors of the experimental group—who interacted with 

Facebook-mediated helpful comments—show notable favorable results. Learners engaged in 

Facebook's discussions and feedback sessions during the observation period. Often posting 

their homework and language drills on the platform, they invited teacher and peer feedback 

and comments. Under this interactive environment, students were getting feedback and 

sharing it, fostering a sense of cooperative learning. Regularly assessing their and classmates' 

work, this reciprocal feedback process improves their reflecting ability. Furthermore, the 

instant access to feedback on Facebook lets students change their language use and 

comprehension in line, enabling a constant cycle of self-assessment and development. 

Suggesting greater confidence and self-awareness generated by the supportive feedback 

environment, observations also revealed that students were more ready to experiment with 

their language use and express their reflections on their learning development. 

 On the other hand, studies of the control group—which did not receive Facebook-

mediated supportive feedback—found more limited chances and participation in self-

assessment exercises. Feedback in the conventional classroom environment came less often 

and was mostly driven by the teachers. Students in the control group were more passive 

consumers of teacher assessment and displayed less initiative in requesting comments. Peer-

to-peer feedback was few, and chances for introspection on their performance were rare 

without Facebook's interactive and cooperative platform. Less likely to discuss their work or 

seek constructive feedback, the observations revealed that students in the control group had 

fewer chances to participate in significant self-assessments. Moreover, the absence of a quick 

and dynamic feedback loop meant that students sometimes had to wait until planned class 

hours to get feedback, therefore postponing their capacity to evaluate and act upon their 

performance. Comparatively to the richer environment shown in the experimental group, the 

control group showed a more static and less proactive attitude to self-assessment, exposing 

the limits of conventional feedback techniques in fostering constant and participatory self-

assessment. 

 Based on these findings, several themes emerged: 

1. Enhanced Reflective Practices: Both observations and interviews clarified that 

supportive feedback greatly improved students' reflecting skills. Frequent reports and 

observations of participants from the experimental group revealed that they reflected on their 

performance, self-assessed, and pointed out areas needing work. This subject underlined the 
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importance of supportive feedback in developing a habit of frequent self-assessment and 

lifelong learning. 

 

2. Increased Confidence and Autonomy: Particularly via the Facebook platform, 

supportive feedback was proven to increase students' confidence and sense of autonomy. 

Experimental group interviewees showed growing faith in their language skills and more 

readiness to experiment with their language use. Observations confirmed this, revealing that 

students were more proactive in seeking and offering feedback, reflecting a stronger sense of 

personal accountability for their learning. 

3. Collaborative Learning Environment: Especially from the experimental group's results, 

the theme of cooperation became rather evident. Students actively participated in one other's 

work, offering supportive feedback and encouragement in a collaborative learning 

environment produced by Facebook-mediated feedback. This peer-to-peer contact and 

improved self-assessment abilities created a friendly student community. 

4. Timeliness and Accessibility of Feedback: The interviews often emphasized the instant 

availability and simplicity of feedback offered via Facebook. The fast turnaround time for 

feedback lets participants quickly consider and act on it. Observations confirmed this, 

pointing out that while the control group's more delayed feedback systems enabled this, the 

platform's constant availability encouraged continuous debate and introspection. 

5. Development of Metacognitive Skills: It was shown that supportive feedback helps to 

enhance metacognitive abilities. During the interview, the experimental group participants 

said they started to pay closer attention to their techniques and learning processes. These 

students showed improved self-regulation and metacognitive awareness since they were 

better at spotting their strengths and shortcomings and creating particular goals for their 

language development. 

6. Motivation and Engagement: Common themes in both interviews and observations were 

rising motivation and engagement. Learners were observed to be inspired to interact more 

closely with the content and the learning process via supportive feedback. Particularly, the 

experimental group exhibited more interest and participation, were clear in their Facebook 

interactions, and had a proactive attitude toward self-evaluation. 

7. Constructive Peer Interaction: One important theme became the function of peer 

interaction. Members of the experimental group underlined the need to get different points 

of view from their peers since it enhanced their self-assessment process. Observations 

revealed helpful peer feedback inspired students to think critically about their work and 

acquire fresh ideas. 

8. Teacher's Role in Facilitating Self-Assessment: Another important theme was the 

teacher's need to contribute to offering supportive feedback. Interviewees valued the teacher's 

active participation in the Facebook group since he provided tools and direction. 

Observations revealed that encouraging students to consider their learning and modeling 

good self-assessment techniques depend much on the teacher's comments. 
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These themes collectively illustrate the multifaceted impact of supportive feedback on 

enhancing self-assessment among EFL learners, highlighting the benefits of integrating 

social media platforms like Facebook into the feedback process. 

The effect of Facebook-mediated supportive feedback in CALL on EFL learners' 

academic enjoyment 

 Most experimental group members said that Facebook-mediated supportive feedback 

greatly improved their academic enjoyment. One common topic was learners' growing sense 

of community and connection. Many respondents said that the Facebook group's 

participatory and cooperative structure made learning more fun and enjoyable. They valued 

the chance to participate in conversations, exchange ideas, and get quick feedback from the 

teacher and classmates, fostering a vibrant and encouraging classroom. 

 Many participants noted that their timely and helpful feedback on Facebook inspired 

them to engage more actively in the learning process. Their increasing enthusiasm about their 

academics came from the positive and confidence-building feedback they received. One 

student noted, for example, "I felt more connected to my classmates and teacher. The 

comments were encouraging and made me eager to contribute to debates." 

The sensation of progress and accomplishment added another important factor influencing 

academic delight. Students said that the instant feedback enabled them to find and fix their 

errors swiftly, fostering a sense of success. This real-time help reduced stress and made the 

learning process more fulfilling. "Knowing that I could get quick feedback on my posts made 

me feel more confident and happier about my progress," one participant said. 

 Furthermore, many valued the range of tasks and the casual Facebook group 

environment. The platform's informal character and the tasks' interesting quality attracted 

participants more than in conventional classroom environments. This made learning more 

laid back and fun. One student said, "The assignments on Facebook were interesting and 

unlike typical homework. It seemed more like a game than a duty". 

By comparison, members of the control group claimed a more conventional and less 

interesting educational experience. Many students felt the sessions were more boring and less 

enjoyable without the extra layer of engagement and instantaneous feedback Facebook 

offers. Many participants noted that their lack of quick feedback often left them unsure about 

their performance, which lowered their motivation and enjoyment. 

 Some students said that the typical classroom environment's low interaction between 

peers and the teacher made the learning process seem isolated and less vibrant. One student 

said, "We hardly had any outside-of-class interaction. We seemed to be merely running 

through the motions without any enthusiasm. 

 The control group participants also reported that their input was often delayed and 

less customized, lessening its influence. They felt that more instantaneous and customized 

feedback would have made the learning process more enjoyable and successful. One 

participant said, "Sometimes we had to wait until the next class to hear comments; by then, I 

had already progressed to other things. It did not inspire very much." 
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Because of the participatory, encouraging, and instantaneous character of the Facebook-

mediated feedback, the experimental group showed noticeably higher academic enjoyment 

than the other group. 

 The results of the observation of the experimental group amply demonstrated how 

much Facebook-mediated positive supportive feedback improved the academic enjoyment 

of students. The most remarkable finding was the pupils' great engagement and excitement 

during the exercises mediated by Facebook. Students regularly posted comments, shared 

resources, and participated in teacher-student conversations among their peers. This 

enthusiastic participation showed strong enjoyment and motivation toward the learning 

activities. 

 Compared to the conventional classroom, the students were more at ease and eager 

to explore the language in the Facebook environment. Their informal language, gifs, and 

emojis were combined to create a lighthearted and supportive environment. This casual 

conversation lowered stress and improved the learning process's enjoyment. The teacher's 

timely and supportive feedback helped to inspire this good behavior even more since students 

reacted enthusiastically to them and included them in their subsequent posts. 

 Still, another important finding was the cooperative character of the tasks. Students 

often collaborated on assignments, exchanging ideas on conversation starters and offering 

peer feedback. This teamwork created a feeling of community and belonging that helped 

them to enjoy their studies generally. For example, numerous classmates would pitch in to 

assist one student who posted a query or an issue, fostering a dynamic and encouraging 

classroom. 

 Crucially important factors also were the timeliness and relevance of the feedback. 

The teacher kept a dynamic and interesting interaction by reacting quickly to posts made by 

his students. Students routinely searched their Facebook group for fresh comments and 

feedback and showed great interest and satisfaction in participating in the group activities. 

Students valued and used the constructive advice and positive reinforcement that the 

feedback often offered. 

 On the other hand, the observations of the control group exposed a less interesting 

and less active learning environment. The students' interactions were limited to the set class 

times and conventional classroom activities without the Facebook-mediated supportive 

feedback. Among the students, there was especially less energy and natural interaction. With 

little space for casual and interesting exchanges in the experimental group, the teacher-

student and peer interactions were mostly limited to planned class discussions and activities. 

 The pupils in the control group seemed more restrained and less ready to experiment 

with their language use. The absence of quick and supportive feedback seemed to add to a 

more wary and less fun educational process. Often delayed and offered more formally, the 

classroom's feedback lacked the same degree of engagement and enjoyment as those given 

on Facebook. 
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 Furthermore, the group under supervision had less dynamic and interactive 

cooperative actions. Although group projects and peer feedback were part of the classroom 

activities, they lacked the instant access and continuous interaction the Facebook network 

enabled. This meant a more secluded and less fun educational process for the pupils. 

Overall, the observations indicated that the Facebook-mediated supportive feedback created 

a more engaging, collaborative, and enjoyable learning environment for the experimental 

group. The control group, lacking these elements, showed lower academic enjoyment and 

engagement levels. 

 Based on this qualitative analysis, several themes emerged: 

1. Increased Engagement and Participation: 

• Interviews: Participants often said that their supportive feedback on 

Facebook increased their enthusiasm to participate in events and debates. 

They were more willing to help and more engaged. 

• Observations: Experimental group students were noted to participate more 

actively in class and online conversations. They routinely left comments, 

asked questions, and enthusiastically worked on group projects. 

2. Enhanced Sense of Community and Belonging: 

• Interviews: Many students pointed out that the supportive feedback helped 

the group to develop friendship and mutual support. They related more to the 

teacher and their peers. 

• Observations: The experimental group showed great communal feeling. Less 

clear in the control group, students frequently cooperated, helped one another, 

and showed a feeling of belonging. 

3. Positive Emotional Climate: 

• Interviews: Students said that the feedback improved the contexts of their 

education and reduced the tension. Their appreciation of the constructive 

nature of the feedback and encouragement helped them to feel respected and 

supported. 

• Observations: The experimental group demonstrated a more relaxed and 

positive emotional climate. Students used informal language, emojis, and 

other expressions of enjoyment in their interactions, suggesting a fun and 

supportive atmosphere. 

4. Increased Confidence and Willingness to Take Risks: 

• Interviews: Participants said the supportive feedback increased their 

confidence and readiness to experiment with their language use. Making 

errors and learning from them made them more natural. 

• Observations: Students in the experimental group were more eager to try 

grammatically different forms and new vocabulary. Their more imaginative 

and impassioned language use revealed greater confidence. 

5. Immediate and Relevant Feedback: 
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• Interviews: Many times, their satisfaction was attributed to the instant nature 

of the feedback. The students appreciated the teacher's timely and pertinent 

answers, enabling them to fix errors and advance rapidly. 

• Observations: Students stayed involved and ready to contribute because of 

the teacher's immediate feedback on Facebook postings. Feedback in the 

control group was delayed and less participatory; thus, this immediacy was 

less evident. 

6. Enjoyment of the Learning Process: 

• Interviews: Many pupils pointed out that the supportive feedback improved 

the enjoyment of the learning process itself. They looked forward to the 

interactive components of the course and considered the activities enjoyable. 

• Observations: During tasks, the experimental group showed obvious 

enjoyment—smiling, laughing, and expressing excitement, among other 

things. This was less typical in the control group, whose environment was 

more formal and muted. 

7. Improved Motivation and Academic Interest: 

• Interviews: Students said the supportive feedback raised their enthusiasm and 

curiosity about the topic. They were driven to get better and more involved in 

their education. 

• Observations: The experimental group students showed constant curiosity 

and motivation over the course. Unlike the control group, which showed 

erratic degrees of involvement, they regularly interacted with the content and 

took part enthusiastically. 

These themes collectively highlight the positive impact of supportive feedback on academic 

enjoyment, illustrating how such feedback can transform the learning environment into a 

more engaging, supportive, and enjoyable space for EFL learners. 

The effect of Facebook-mediated supportive feedback in CALL on EFL learners' 

academic success 

A t-test was needed to study the effect of Facebook-mediated supportive feedback in CALL 

on EFL learners' academic success. Before conducting the t-test, a Kolmogorov-Smirnov 

Test confirmed the data normality. 

Table 1. 

One-Sample Kolmogorov-Smirnov Test 

 Pretest Posttest 

N 60 60 

Normal Parameters 
Mean 3.400 7.533 

Std. Deviation 1.452 4.534 

Most Extreme Differences 

Absolute .149 .162 

Positive .149 .162 

Negative -.144 -.154 
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Kolmogorov-Smirnov Z 1.156 1.253 

Asymp. Sig. (2-tailed) .138 .086 

 

 Table 1 shows that the data was normally distributed on pretest and posttest (p > .05). 

Table 2. 

Group Statistics on the Pretest 

 Group N Mean Std. Deviation Std. Error Mean 

Pretest 
Experimental 30 3.333 1.446 .264 

Control 30 3.466 1.479 .270 

 

 Table 2 shows that on the pretest, both the experimental group (N = 30, M = 3.333, 

SD = 1.446) and the control group (N = 30, M = 3.466, SD = 1.479) performed similarly. 

Table 3. 

Independent Samples Test on the Pretest 

 Levene's Test 

for Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df Sig. 

(2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% 

Confidence 

Interval of the 

Difference 

Lower Upper 

Pretest 

Equal 

variances 

assumed 

.036 .850 
-

.353 
58 .725 -.133 .377 -.889 .622 

Equal 

variances not 

assumed 

  
-

.353 
57.971 .725 -.133 .377 -.889 .622 

 

 Table 3 indicates no significant difference between the two groups on the pretest (p 

> .05). 

Table 4. 

Group Statistics on the Posttest 

 Group N Mean Std. Deviation Std. Error Mean 

Posttest 
Experimental 30 11.500 2.661 .486 

Control 30 3.566 1.478 .269 

 

 Table 4 indicates that on the posttest, the experimental group (N = 30, M = 11.500, 

SD = 2.661) outperformed the control group (N = 30, M = 3.566, SD = 1.478). 
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Table 5. 

Independent Samples Test on the Posttest 

 Levene's Test 

for Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df Sig. 

(2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% 

Confidence 

Interval of the 

Difference 

Lower Upper 

Posttest 

Equal 

variances 

assumed 

8.770 .004 14.271 58 .000 7.933 .555 6.820 9.046 

Equal 

variances 

not assumed 

  

14.271 45.332 .000 7.933 .555 6.813 9.052 

 

 Table 5 demonstrates a significant difference between the experimental and the 

control groups on the posttest (t = 14.271, df = 45.332, p = .001). 

Discussion 
 The results of this study highlight the important influence of Facebook-mediated 

supportive feedback in CALL on EFL learners' academic progress, self-assessment, and 

academic enjoyment. The findings show that including social media platforms like Facebook 

in the language acquisition process can have significant educational advantages, hence 

improving the cognitive and emotive features of learning. 

 According to the semi-structured interviews, students in the experimental group 

showed more awareness of their learning development. The Facebook-mediated tasks gave 

students a constant, easily available forum for introspection and criticism, helping them more 

precisely pinpoint their areas of strength and weakness. These results were validated by 

observations revealing that students in the experimental group showed more autonomy in 

their learning and participated more actively in self-assessment tasks. This underlines the 

need for reflective practices and self-regulation in language education (Andrade & Du, 2007; 

Duque Micán & Cuesta Medina, 2015). 

 Based on qualitative interviews and observations, the study revealed that the 

experimental group reported greater academic enjoyment. The surfaced themes—such as 

more involvement and motivation, strengthened feeling of community, good feedback 

experience, and better academic confidence—showcase the advantages of supportive 

feedback on social media. This confirms that good emotions and a helpful learning 

environment influence students' general satisfaction and motivation in the educational 

environment (Dewaele & MacIntyre, 2014; Pekrun et al., 2007). 
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 Although the experimental and control groups exhibited no appreciable difference in 

the pretest, the posttest data revealed that the experimental group greatly outperformed the 

control group. This implies that the supportive feedback on Facebook increases students' 

involvement and enjoyment and boosts their academic achievement. These underline how 

feedback can assist students in closing the gap between their present performance and 

intended goals, enhancing their academic performance (Hattie & Timperley, 2007; 

Wisniewski et al., 2020). 

 The results of this study coincide with the body of knowledge already in publication 

on the use of Facebook and other social media sites in language education environments. By 

giving chances for textual expression and engagement, social media—including Facebook—

has become a useful instrument for improving language proficiency (Mazman, 2009; 

Ractham & Firpo, 2011). In line with Vygotsky's (1978) socio-cultural theory, which stresses 

the part social interaction plays in knowledge building, Facebook provides a forum for group 

learning projects, including material sharing, feedback, and discussion participation (Wang 

et al., 2012). The favorable opinions voiced by students about Facebook's inclusion in their 

educational activities support earlier studies stressing the benefits of social networking sites 

in increasing student involvement and satisfaction (Lewis & Nichols, 2012; Tashir et al., 

2011; Valenzuela et al., 2009). 

 Furthermore, the study's results highlight the importance of supportive feedback in 

language education in line with research stressing the part of feedback in determining 

students' motivation, participation, and academic performance (Price et al., 2011; Reeve, 

2012; Reschly & Christenson, 2012). As Hattie and Timperley (2007) described, effective 

feedback closes the difference between students' present knowledge and intended results by 

addressing their questions about their goals, progress, and next actions. In line with the 

literature on the advantages of self-assessment in fostering self-regulation, cognition, 

motivation, and perceptions of self-efficacy, the integration of Facebook-mediated 

supportive feedback in the experimental group helped students to assess themselves better 

(Brown & Harris, 2013; Panadero et al., 2017; Yan, 2020). Furthermore, in line with previous 

studies, supportive feedback helped students to develop their sense of school affiliation and 

involvement (Pianta et al., 2012; Voelkl, 2012). 

 The notable increase in academic performance noted in the experimental group 

following the posttest corresponds with research stressing the beneficial impact of feedback 

on learning outcomes (Hattie & Timperley, 2007; Wisniewski et al., 2020). More 

information-containing feedback—especially at the levels of process and self-regulation—is 

more successful in fostering deeper learning and boosting task confidence (Hattie & Yates, 

2014). The tailored feedback through Facebook-mediated activities helped the experimental 

group do better, underscoring the need for individualized and contextually appropriate 

feedback in language acquisition. 

 Moreover, the study's results corroborate the broaden-and-build theory of positive 

emotions by implying that academic enjoyment is important in enabling involvement and 
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success (Csikszentmihalyi, 2008; Fredrickson, 2001). Enjoyment in language learning 

environments preserves students' engagement, fosters a positive classroom environment, and 

connects with favorable learning results (Boudreau et al., 2018; Li, 2020). Teachers can build 

dynamic and interesting learning settings that promote academic success and enjoyment by 

including Facebook-mediated supportive feedback, therefore helping to increase students' 

general language proficiency and motivation. 

 This research emphasizes the need to include social media platforms such as 

Facebook in language education settings to improve student enjoyment, self-assessment, and 

academic performance. These platforms allow language teachers to build engaging and 

encouraging learning environments where students can work together, receive feedback, and 

participate in meaningful language practice outside the classroom. Teachers can meet various 

learning demands and promote responsibility and autonomy among their students in their 

language development by including Facebook-mediated tasks and supporting feedback in 

their instructional activities. Furthermore, this study's results can help teachers create 

scaffolded activities that support academic enjoyment and self-assessment, fostering deeper 

learning and improving students' language proficiency. 

 This study emphasizes the requirement of designing language learning resources for 

materials developers that incorporate social media components and enable cooperative 

learning environments. Materials should be created to complement the principles of 

supportive feedback and self-assessment, therefore giving students chances to utilize real 

language and receive timely and pertinent feedback. Including Facebook-mediated tasks and 

interactive components in language instruction helps creators improve students' academic 

performance, motivation, and participation. Materials should also be flexible and tailored to 

fit various learning styles and proficiency levels, guaranteeing inclusiveness and accessibility 

for every student. 

 Syllabus designers can use the results of this study to guide the creation of language 

courses, giving top priority to social media platforms and supporting feedback systems. 

Syllabi should include Facebook-mediated assignments and activities to support academic 

enjoyment, self-assessment, and group learning. Embedding these elements into the course 

allows designers to construct dynamic and interactive learning environments that meet the 

several needs of language learners. Moreover, syllabi should stress the need to create a 

motivating classroom environment and allow pupils to participate in significant language 

activities within and outside the classroom. 

 The results of this study can be used by field-based policymakers in language 

education to support the inclusion of social media platforms into policies and initiatives 

related to language acquisition. Guidelines and rules supporting the responsible and efficient 

use of social media in educational environments should first be developed as a top priority 

by policymakers. Policymakers should also support professional development programs to 

guarantee that language teachers have the competencies to include social media in their 

teaching strategies properly. Policymakers can encourage innovation and excellence in 



Computer Assisted Language Learning Electronic Journal (CALL-EJ), 25(4), 69-96, 2024 

90 
 

language education through a favorable legislative environment, resources, and support for 

teachers, improving students' language proficiency and academic performance. 

Conclusion 
 In conclusion, this study examined Facebook-mediated supportive feedback's effects 

on EFL learners' self-assessment, academic enjoyment, and academic success in a CALL 

environment. Using a sequential exploratory design combining qualitative and quantitative 

approaches, the study offers insightful analysis of the advantages of including social media 

platforms such as Facebook in language education settings. 

 Compared to the control group, the experimental group—which received extra 

Facebook-mediated tasks and supportive feedback—showcased noticeably better degrees of 

self-assessment, academic enjoyment, and academic success. Examining semi-structured 

interviews and observations qualitatively revealed how Facebook-mediated interactions 

improved students' involvement, teamwork, and language acquisition experience. Students 

in the experimental group said they felt more motivated, confident, and a part of a 

community; they attributed these changes to the cooperative learning atmosphere and 

encouraging comments Facebook helped to create. 

 These findings have important implications for language teachers, materials 

developers, syllabus designers, and policymakers in language education. Social media 

platforms allow language teachers to build dynamic and encouraging learning communities 

that improve student enjoyment. Materials developers should provide language instruction 

materials incorporating social media elements and supporting group learning projects. The 

findings of this study can also help syllabus designers create language courses, prioritizing 

social media platform integration and including supportive feedback systems in materials. 

Policymakers should encourage the safe and efficient use of social media in language 

education and fund professional development projects to help teachers use it in their teaching 

strategies. 

 This study emphasizes the importance of including social media platforms like 

Facebook in language education settings to improve student enjoyment, self-assessment, and 

academic success. Teachers who adopt creative ideas for language instruction and learning 

will be able to build dynamic and engaging classrooms that meet the various requirements of 

their students and advance quality in language education. 
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