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Abstract

This paper studies the short-term impact of full-scale invasion and military actions on students
receiving ESL education in Ukraine. Our focus is on an online ongoing learning process in
which students are involved and mostly distracted from gaining education due to extreme
conditions. The study examined how the ongoing war affected the online learning experience
of Ukrainian students at Ternopil National Pedagogical University through a survey and
questionnaire. SWOT matrix has been used to reveal the weaknesses, strengths, opportunities
and threats of learning in wartime. Studies have shown that students are willing to continue
their education even during wartime to obtain a qualification. Students often struggle with
motivation and social, living, and technical distractions that impact academic performance. The
findings suggest that the online tools employed in teaching and learning are sufficient for
meeting the fundamental requirements for developing English as a Second Language (ESL)
proficiency and fostering student autonomy. The participants expressed an interest in exploring
the potential of a combined (online and offline) learning approach, provided the current
situation allows it. The study suggests that instructors should personalise and differentiate
learning by creating individual schedules, reducing the number of tasks for assessment, and
allowing more flexibility in shifting deadlines. Ukrainian students have recognized the benefits
of online learning, relaxed teacher attitudes, and effective class organization during wartime.

Keywords: extreme learning, learner autonomy, learner-centred approach, SWOT
matrix, ESL learning, online education

Introduction

Russian war is “an attempt to seize territory from Ukraine and thwart its independent,
democratic trajectory”, providing serious challenges and repercussions for Ukrainian society
(EU official statement). The sphere of education is not the exception. This conflict is seriously
impeding teaching and learning, and we can no longer overlook the consequences. In the highly
charged setting, young and mature Ukrainian students have started a new academic year at
educational institutions, and many before wondered whether returning to schools and
universities even made sense given so much uncertainty. An analysis of the relationship
between education and military actions is conducted amidst intense regional political conflicts.
Many concerns that arose about the learning process in different types of conflicts in the past


mailto:shuliak88@tnpu.edu.ua
mailto:ostapchukii@tnpu.edu.ua

209

remain up-to-date in the current situation in Ukraine. The importance of educational
opportunities and their quality is under scrutiny as these issues are relevant for educational
communities and democratic societies. The most important question to start the study first is,
‘Even if we should happen not to be interrupted by death or military service, why should we —
indeed how we can — continue to take an interest in these placid occupations when the lives of
our friends and the sovereignty of your own country are in the balance?’ The issue is left open
to answer at any time and place where the war occurs (Lewis, 1939).

Theoretical Framework

Extensive scientific coverage has been given to examining teaching and learning amidst
violent political turmoil (Pavneva & Edmunds, 2020; Ameridze et al., 2022; Abduh, 2021) as
well as to obscure the complexity of the relationship between education and war (Kharzhevska,
2022; Ryzhiy, 2022; Marienko & Sukhikh, 2022; Fedorenko, 2022). Scholars replace outdated
views on wartime education with innovative ideas. For instance, some researchers have been
studying war schooling models to assist those countries that inevitably are engaged in war
conflicts (Nkata, 2010); they keep discussing the education rights of children during war and
armed conflicts (Manuchehr, 2011); and the consequences of unnecessary wars on education
systems (Nelles, 2005). However, these studies pay more attention to the problems of schooling
in wartime, yet they did not point out how students/adults at universities have to deal with
difficulties of asynchronous, online, far too detached learning processes and extreme living and
technical conditions in wartime. Are students sufficiently motivated and encouraged to study
in wartime? What are the advantages of being engaged in the learning process under the
considerable pressure of war conflict? Is it possible to study autonomously and successfully
simultaneously? The article examines the challenges of studying English as a second language
during wartime and considers solutions to maintain high-quality learning.

According to this, the research aims to investigate the purposes and forms of
educational objectives in wartime; to find out the war outcomes on the ESL learning process
and its members, taking into account living, social and psychological conditions of Ukrainian
students and examine the participants’ perceptions on tools and ways of keeping online ongoing
learning process in wartime.

All of the aforementioned notices demonstrate the depth and complexity of this research
on the interconnections between education, particularly ESL learning, and war. They also pave
the way for future scientific research. Furthermore, defining the main challenges and
constraints in language education in wartime may help teachers and students to facilitate
language education and give a quick response to urgent questions raised at present time in such
terrible conditions, as the situation changes rapidly in the course of the war. Therefore, this
research study aims to achieve the following objectives: 1) discover the concept of extreme
learning and its forms of implementation in the education process in the course of the war; 2)
specify the main constraints and challenges of ESL learning in wartime; 3) reveal the
correlation of learner autonomy approach to the ESL learning process in wartime; 4) create the
SWOT matrix to evaluate war online learning setting by outlining the internal and external
conditions of the current education system; 5) analyze the students’ perceptions of the issues
of ESL learning process in wartime.

Literature review
Online and extreme learning. Under the threat of new COVID waves and the

impossibility of continuing full-time studies, higher education institutions were forced to find
opportunities to continue education in a different, safer format. Because online platforms are
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increasingly gaining popularity for personal improvement of professional skills (e.g., Coursera,
EdEra), educational institutions have also implemented online learning (Pavneva & Edmunds,
2020) with essential changes in curricula and course syllabi.

Bonk proposed the concept of “extreme learning”, in which modern technologies are
used for educational purposes in atypical, non-traditional, and even threatening conditions
(Zhang et al., 2020). The e-project on extreme learning comprises 18 members from across the
globe, including Curt Bonk, Abdullah Altuwaijri, Husa Alangari, Eulho Jung, Minkyoung Kim,
Sahoon Kim, Xiaojing Kou, and Justin Whiting, among others. Professors have advanced their
investigation and expanded the notion of extreme learning which now may be defined as:

1) “learning with technology when in various locations, 2) interactive learning
activities when visiting a local company, or working in a war zone, 3) mobile or
interactive learning experiences such as in a museum, or auditorium, 4) being
enrolled in a virtual school or university or have taken an online class, 5) use free
and open educational resources or an online learning portal, 6) earning when in
virtual worlds or online communities, 7) participating in social media, engaging in
Webcam experiences or videoconferences with people in other locations, text
messaging with learners or experts in other countries, and using mobile devices to
solve a problem when in a remote area, 8) learning a language online individually
or with others around the world, 9) involving very casual and common informal
learning experiences such as using YouTube or British Council/National
Geographic to look up needed information” (Bonk, 2012, p. 159).

Thus, technologies started to shape the social landscape and facilitate the creation of a new
educational environment with more learner autonomy (Fadda, 2019). Moreover, technologies
have been a way to reach every member of the educational process during the challenging
period (Jang & Choi, 2020).

The educational sphere and its transition to online mode was not always an easy and
good example (Wotto, 2020). Teachers are experiencing stress due to the lack of preparation
and the need to constantly teach virtually. Students had few learning online materials and a
poor learning environment. The experience of the University of Alcala, Spain licensed Black
Board (BB) app to solve the problem, focusing on oral communicative skills and comfortable
speaking while being online (Penalver & Laborda, 2021).

The BB platform was successfully implemented at Najran University in Saudi Arabia.
Abduh’s research focuses on the weakest issue of online learning - assessment. Thus, EFL
teachers have identified the most relevant types of assessment - peer review, well-instructed
projects, a variety of subjective questions, diagnostic tests of multiple choice, e-portfolios,
individual activities and online discussions (Abduh, 2021).

Starting from 2020 all educational institutions of the world have adapted to online
learning in the COVID conditions, taking into account the peculiarities of the sociocultural
context. In the period when the world learned to combat the disease and its challenges, schools
and universities have transitioned to blended and then in-person learning again. While the
world is slowly recovering from the pandemic, Ukraine is forced to keep being online because
of the war. Despite airstrikes, bombings and displacement of students, the educational process
continues. Since the COVID-19 pandemic, the social and emotional backgrounds, as well as
the studying conditions of Ukrainians have undergone significant changes.

Ukrainian experts recommend utilizing a variety of training formats, including
synchronous, asynchronous, and diachronous (Marienko, 2022). Synchronous mode provides
the ability to connect to pre-planned events and access video conference recordings on
platforms at any time (Kurysh, 2021).
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Being an inevitable part of everyday life since February 24, 2022, anxiety states and
panic attacks are the preconditions for changing the types of tasks to more creative, dialogic
ones, leaving alone merely instructional. Adding online games allows students to release
positive emotions and avoid focusing on the negative emotions caused by the war. In addition,
within the necessity to analyze foreign media publications critically, a media literacy course is
implemented in the curricula. Formation of an active civic and volunteer position will also
allow students to feel as active members of society (Kharzhevska, 2022).

Students are followed by PTSD states accompanied by panic reactions, loss of memory
and concentration, psychomotor agitation, aggression, a sense of terror and helplessness. To
enhance the learning process, it is worthwhile to provide more positive feedback, break down
information into smaller parts, and underscore the importance of ongoing education to develop
professional language proficiency (Ryzhiy, 2022).

Another urgent need is to communicate on equal ‘teacher-student’ parts about the
situation in the country and recent events during classes, listening to expert opinions and
interviews, involving military vocabulary use so that students can comprehend properly foreign
publications and be reliable and trustworthy sources of information on their own for
international colleagues (Fedorenko, 2022).

On the other hand, a study by Ameridze et al. found that students are not willing to
communicate and discuss the war during classes. In this case, teachers should demonstrate
empathy and tolerance. They should emphasize that professional qualifications can be acquired
regardless of martial law by following flexible schedules and deadlines.

Learner-centered teaching and learner autonomy in wartime. The view that the
concept of learner autonomy is a dynamic construct provides the ground for this research.
According to Benson, “Autonomy is a complex, multidimensional, and variably manifested
notion in the form of autonomous language learning, which refers to learning practices
involving learners’ control over aspects of their learning or, more broadly, learning that takes
place outside the context of formal instruction” (Benson, 2013, p. 840). The challenge for the
future is, perhaps, to move beyond these essentially theoretical premises towards an empirically
well-founded understanding of how the ideas of learner autonomy and its potential vary
according to different factors, such as social and psychological context and setting.

Learner autonomy was initially defined as “the ability on the part of the learner to take
charge of own learning” (Holec, 1981, p. 20). Ellie Boyadzhieva implies that “the learners have
the freedom to plan and control their learning by choosing what, when and how to learn in
compliance with their own needs, interests and abilities” (Boyadzhieva, 2016, p. 37). A great
number of publications and books devoted to the problem of learner autonomy have been
inspired by pedagogical experiments, practical applications, the proliferation of new self-
access learning centres and up-to-date theoretical implications (Blidi, 2017; Chik et al., 2018;
Pawlak et al., (2017); Smith, 2015; Yagcioglu, 2015; Tseng et al., 2020).

Due to wartime, students and teachers have had to adjust to a new online learning
environment where learner autonomy has significantly evolved to adapt to the changing
landscape of language learning and use (Benson, 2013). Learner autonomy works in the
classroom where collaboration, the matter of choice, flexibility, adaptability and awareness
prevail, as well as outside the classroom with self-access, self-instructions, distance learning,
CALL (computer-assisted language learning), Internet, etc. The concepts and ideas of learner
autonomy work in wartime, yet they acquire new meanings and interpretations.

War is forcing Ukrainian students to resort to extreme measures to gain knowledge. In
Ukraine, students study online but face challenges such as frequent blackouts, unstable internet
connection, high anxiety, and poor living conditions. Many students are choosing to develop
learner autonomy, which involves becoming more independent in their learning. This can be



212

achieved through two main approaches: resource-based practices and technology-based
practices (Benson, 2007).

Resource-based approaches emphasize learners’ independent interaction with learning
materials where self-access and self-instruction prevail (Smith, 2015). In times of war,
Ukrainian educators develop self-directed learning materials for students. The constant
distractions mentioned above make a learner-centred approach with autonomy practices
necessary and efficient. Students can create self-assessment tasks, allocate time for completion,
and integrate their learning process with suggested teacher activities.

Technology-based approaches emphasize independent interaction with educational
technologies. The most effective communication methods include computer-mediated
applications such as email, online discussion boards, and Moodle. In times of war, technology
provides students and lecturers with greater control over learning content and the opportunity
to collaborate. Digitalisation of education also allows interaction among learners, and between
learners and teachers that could otherwise be difficult to achieve in the classroom during the
war conflict. On the other hand, the Internet, social media, software applications, etc. allow
students to work independently with access to educational platforms, for instance, when they
miss class or online meetings due to unsafe conditions in wartime.

Ukrainian students face extreme learning conditions due to the impact of war. The
recent studies present the tendency of a learner-centred approach implementation in a learning
process where learner autonomy is on broad and major focus. Learner autonomy practices
become useful and necessary in wartime and allow learners to 1) identify their strategies; 2) be
involved in the learning process by making their own choices; 3) modify and adapt tasks or
create their ones in the conditions they live in at present time. Teachers and students find it
challenging to maintain ongoing learning without the use of learner autonomy strategies. To
summarize, the idea of learner autonomy is evolving as a result of war. War conditions promote
the development of students’ autonomy, which includes detachment, critical reflection,
decision-making, and independent actions.

Research questions

The current research focuses on the missing issues identified in the literature and
addresses the following questions:
1. Have there been any changes in the learning objectives, tools, methods and
outcomes for educational participants during wartime in Ukraine?
2. How has the war affected the process of learning English as a second language
(ESL) for Ukrainian students, considering their living, social, and psychological
conditions?

Methodology

This study has followed a mixed-method approach with quantitative (numerical) as well
as qualitative (students’ answers) methods to explore Ukrainian students’ perspectives of the
constraints of ESL learning in wartime while obtaining Bachelor’s and Master’s degrees at a
university in Ukraine. The use of both methods provides a more complete understanding of the
research problem and can help to “confirm or cross-validate relationships discovered between
variables, as when quantitative and qualitative methods are compared to see if they converge
on a single interpretation of a phenomenon” (Fraenkel et al., 2019, p. 558).

Participants



213

Participants have been students from the Faculty of Foreign Languages, Department of
English Philology and Methods of Teaching English at Ternopil Volodymyr Hnatiuk National
Pedagogical University, Ukraine, who are obtaining Bachelor’s and Master’s Degrees in
English (total number of students is 75). All participants were aware of the aims and objectives
of the study and agreed to participate voluntarily.

Procedure

The research will gather data through a questionnaire. Three Spanish and Ukrainian
university lecturers subsequently validated it and anonymously distributed the survey through
a Google Form link to participants. The questionnaire was used as an efficient instrument to
collect data from a large number of people at the same time. Additionally, responding to the
questionnaire eliminates the problem of personal bias. This is because the respondents can fill
out the answers on their own time and in any location. This method is more reliable and
accurate compared to an interview, resulting in more authentic responses (Fraenkel et al.,
2019).

The questionnaire is written in Ukrainian so students to understand it easily and put
aside their doubts and uneasiness in taking the survey. Our goal is to ensure that answers are
accurate and reliable, so we have designed our premises to facilitate this process. If the
questions are not presented in the student’s mother tongue, the answers may be distorted. This
is because the topic is too sensitive to be answered in a foreign language. Students may have
to think too hard about the translation and focus less on the content of the question itself. As a
result, they may end up providing inaccurate responses due to their difficulty in performing the
necessary interpretation. It took students about 10-12 minutes to complete the questionnaire
online.

The questionnaire has twenty-one items organized into three sections. The first section
provides general information about participants (gender, age, degree they are obtaining and
type of learning they have). The second section is focused on the peculiarities of ESL education
in wartime such as the advantages and disadvantages of online/offline studying and educational
platforms the students use. The section also pays attention to the structure and organization of
teaching and learning processes and how they have been adapted to the war requirements. The
third section covers the questions related to the social and psychological conditions of ESL
studying in wartime. This section aimed to identify students’ main sources of distraction from
learning during war conditions. Facilitating the learning process despite the challenges imposed
by war requires an understanding of the problems students face. Finally, the last open question
is left to allow students to share more comments on the ongoing ESL learning process in
wartime to compare the results of qualitative and quantitative collected data that bring
reasonable conclusions.

Data Analysis

A quantitative study has been done with numerical data that requires additional
information to flesh out the results of the research. This is the purpose behind the explanatory
design. In this particular type of design, we first carry out a quantitative method and then use a
qualitative method to follow up and refine the quantitative findings. The two types of data are
analyzed separately, with the results of the qualitative analysis used to expand upon the results
of the quantitative study (Fraenkel et al., 2019).

A SWOT analysis evaluates war online learning settings by outlining the internal
(peculiarities of faculty functioning and curriculum) and external conditions (social, war and
emotional background) of the current education system. A SWOT analysis is a useful tool for
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identifying the strengths, weaknesses, opportunities, and threats in the ESL educational
process. It evaluates the negative preconditions of online studying and the advantages of the
online mode for further strategic planning, using opportunities and eliminating threats. In the
application of this study, strengths and weaknesses are best viewed from the perspective of the
students who are active participants, obtaining their degrees in the following war circumstances
(Helms & Nixon, 2010; Santos & Zanca, 2018).

For further research on this topic in the future, the results have been examined using a
descriptive analysis. This research study is in its initial stage, and a descriptive analysis
involves tabulating and reporting the responses in the form of percentages of those who answer
in a particular way to each of the questions. Thematic analysis has been conducted to highlight
the main topics in the responses to the three suggested blocks of the questionnaire. Students’
responses have been used as quotations to include in the descriptive analysis to give more
significance to the quantitative findings and reach logical conclusions.

Findings

To assess students’ perception of online learning during wartime, we conducted a
SWOT analysis. It helped to divide all the external and internal preconditions and
circumstances into blocks of strong and weak points of the online educational process,
opportunities we can get from learning online and the upcoming threats to prevent them. The
result of the SWOT analysis is presented in the form of the table below.

Table 1

A SWOT matrix of the online educational process during wartime in Ukraine
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Discussion

We conducted a SWOT analysis of Ternopil Volodymyr Hnatiuk National Pedagogical
University’s learning environment and created an online survey that covers the fundamental
aspects of the educational process and emotional state. The methodology for the survey is
detailed above. The first 3 questions are to figure out the basic information about the group of
students that took part in the questionnaire. 93% of the students are female. The field of
education tends to have more female teachers than male, as teaching is traditionally seen as a
female-dominated profession. 55% of the students are 17-19 years old (first and second-year
students), 30% - of 20-22-year-olds (3rd and 4th-year students) and 15% of students are
achieving their Master’s degree. Blended learning makes it easy to reach first and second-year
students. They are more likely to provide advice as they have more years of study ahead.
According to our survey results, 97% of participants have had prior experience with online
educational platforms. Therefore, we can confidently admit that during the pandemic,
individuals were able to overcome any technical issues and acquire the necessary skills to
effectively use various educational applications. As a result, online studying has become more
convenient and less stressful than before. The second block of questions concerns the
educational process. 100% of the students who participated in the investigation agreed that the
educational process should continue and that we have no right to halt it until we achieve proper
qualifications and knowledge.

As the students of the English language and literature speciality study at least two
foreign languages, they feel more comfortable while travelling or relocating in terms of
communication with foreigners. So, with the beginning of the war students were forced to flee
abroad or be displaced to relatively safer towns because of the constant shelling and air raids.
Despite the opportunities, 73.6 % of students stayed in the country and continued their studies
from home. Whereas, those who undertook displacement (19 students out of 25) felt
uncomfortable and had more pitfalls while continuing their studies abroad.

During wartime, 91% of participants agree that online education is safer than studying
at university offline. The main reason is that they feel uncertain and frustrated about hiding in
bomb shelters at universities rather than at their own houses or flats. The majority of students
(80%) believe that all their specialized subjects should be taught online with the same amount
of hours as they were taught offline. It seems that the educational system and teachers have
adapted perfectly to the extreme learning and all the syllabi tasks might be fulfilled. The
following 20% consider that the amount of classes has been shortened during wartime in
comparison to COVID online studying. Due to various factors such as differences in time zones
and conflicting schedules, students and teachers are often displaced, making it difficult to hold
synchronous morning or late classes. As for the most convenient platforms for synchronous
and asynchronous learning processes that teachers and students prefer using, we achieved the
following results:

Figure 1
Digital platforms used for asynchronous studies (acc. to the questionnaire)
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In the event of frequent air raids, seeking for shelling in the region, or scheduled
electricity cuts, students switch to asynchronous studies and work independently using the
Moodle Platform (82.2%), which is licensed and actively used by the university for a long time
before the war. The runner-ups are Google Classroom (43.8%) and PadLet (8.2%). Zoom
proved to be inconvenient for asynchronous learning, even with ‘break rooms’ mode (4.1%).

A Center for Distance Learning - Moodle, as it is called at Ternopil University, has all
the courses designed that the curriculum comprises. As soon as the participants are enrolled,
they get 24-hour access to all the learning materials. Besides the PDF manuals, tables, extra
vocabulary for practising, and PPT lecture presentations, Moodle also integrates other apps for
having quick access to external links and educational materials (e.g., Tedx, TestEnglish,
Youtube, BritishCouncil, etc.). Recent upgrades include a variety of assessment tools such as
HS5P tools/SCORM set and Unicheck/StrikePlagiarism collaboration.

This is what the common interface of a Moodle page of the English Practice course for
2nd-year students of the English department looks like: (designed and developed by the authors
of the article). Its design and a variety of possibilities for practising are proved by 82.2% of
students who consider it the most suitable platform for asynchronous studies.

Figure 2
Moodle course page layout
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The synchronous mode of teaching and learning is applied to practice oral skills and
unprepared speech. Students consider Zoom (almost 90% of the respondents) to be the most
relevant and appropriate. It is free and easy to use, breakout rooms possibility and other
‘reactions’ are available. Besides, it has no 40-minute limit for Ukrainians any more. Also,
teachers had some workshops provided by university training staff at the beginning of the
lockdown which helped to eliminate all difficulties for Zoom use. The table below
demonstrates the results. Google Meet and Teams are the runner-ups for their choice.

Figure 3
Platforms used for synchronous study
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As aresult, answering the next question in the survey, almost 73% of students consider
that the online process is either perfectly or well organised and the educational platforms cover
the basic needs to develop EFL competence. On the other hand, another issue in the
questionnaire states that the number of tasks to be fulfilled individually during online classes
in wartime is relatively bigger (26%) or much bigger (15%) in comparison to COVID-19
lockdown studying. It raises the urgent need for learner autonomy awareness and its
implementation. It is not because the workload is bigger but because the ongoing war distracts
immensely.

As a consequence, we asked the participants about changes they would like to bring
about to ease the process of studying and the following table depicts them:

Figure 4
Changes to bring about for the current educational process
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Changes to bring about for the current educational process

@ To reduce the number of tasks for
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499 m To introduce flexible deadlines

® To change the online mode of learning
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Results of the questionnaire show that 49% of participants indicated that they would
like to have an easier workload with fewer tasks to be assessed. Meanwhile, 29% of
respondents favoured implementing individual schedules and flexible deadlines. Finally, the
remaining 22% of participants prefer a blended mode of learning instead of a full online mode.

An open question finishing up the survey revealed the precise options the students
would like to be developed. Among students’ feedback about the possible improvements there
are the following (grouped by the authors of the article thematically): 1) fully satisfied with
online education in such hard times, with no need for any changes, 2) fewer assignments and
“fill in’ tasks, more interactive and creative projects to ‘escape’ from the war, 3) more oftline
classes when possible, a balance between ‘on and off” hours, 4) flexible schedules, more
automatization of the educational process (FAQ sections, Canva, QuizLet, Padlet, BB
workshops), 5) more compassion and sensitivity from teachers, sharing emotions during
classes, 6) enrolling to foreign university courses, more international educational resources and
platforms integrated, 7) curriculum revision in terms of the number of courses per year and a
balance between compulsory and optional classes.

The third block of the questionnaire in this study was designed to investigate the
emotional background of the respondents. Social and technical complexities negatively affect
the learning process due to the lack of a proper study environment, hardware and internet,
compounded by the ongoing social crisis caused by the war. 97% of participants have admitted
that emotional context plays a significant role in learning. Pre-dominance of negative emotions
causes memory loss, lack of concentration, anxiety, and distraction. 52% of students consider
the ongoing educational process as an additional form of escaping from the horrors of the war.
In comparison, almost equal parts of 47.9% consider that online education has its own
assignments and workload deadlines and it does not help to forget about the genocide in any
way and causes even more constraints. Students feel more anxious (53.4%), more insecure
(19.2%), more isolated (23.3%), and more stressed (41.1%). To cope with this situation,
students would like to have more communication with teachers (50.7%) and share personal
thoughts and emotions (68.5%) about the situation in the region, war crimes, ways to escape,
how to overcome anxiety, etc.

To conclude, both teachers and students were unprepared for the challenges of forced
online learning during wartime, leading to various issues. Despite martial law that hardens the
learning process, teachers can continue to educate students by developing infrastructure for
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easy access to information-communication technologies, taking students’ feedback and
suggestions into account. Findings display that students are eager to be fully engaged in their
studies, achieve a better balance between online and offline activities, develop more empathy,
consideration, and tolerance, and have more personal communication with their teachers.
Supplementing students with more creative and interactive projects and tasks will facilitate
wartime education.

Conclusions

Ukrainian educational institutions and their participants have been directly and
indirectly negatively affected by the military invasion, both in the long and short terms. The
war has a profound impact on students’ lives, resulting in changes to class arrangements,
duration, and priorities for assessment and class activities. However, the survey reveals that
100 % of students believe that the educational process should continue even in wartime. At the
same time, the war crisis has affected student training and resulted in student demotivation and
extreme learning conditions.

The SWOT matrix has been designed to outline the constraints and challenges of online
education in wartime. The matrix represents the strengths and weaknesses of one’s educational
background and the opportunities and threats to be mindful of. It is necessary to strategize ways
to facilitate online education during extreme learning conditions. The findings display that
there are strong pillars of online education. Multiple modes of interaction with students and
overall access to educational materials using various educational platforms allow a larger scope
of information to be delivered at once with the help of visual instructional materials. Accessing
the learning materials from anywhere saves time and energy. Educational platforms and apps
provide opportunities for interactive learning, learner autonomy, full involvement in the
educational process, and resilience in seeking education despite challenging times. The
identified weakest points (safety concerns, lack of face-to-face communication, self-discipline,
feedback and transparency during examinations; technical issues (power outage and outdated
hardware); unstable internet connection; limited assessment tasks) pose threats, potentially
affecting health, emotional well-being, and learning outcomes.

The outlined constraints and challenges introduce the concept of extreme learning,
defined as the use of technology for learning purposes in novel, unusual ways, involving
interactive learning activities, free and open educational resources, or an online learning portal.
Extreme learning might include online communities, participating in social media, and
engaging in video conferences with people in different locations. Thus, Ukrainian students are
compelled to study using different applications and educational platforms synchronously and
asynchronously in extreme conditions due to the war. The survey has revealed students’
preferences for educational apps, with Zoom (89%) being the preferred choice for synchronous
learning and the Moodle platform (82.2%) for asynchronous learning. However, adjustments
are needed to ease the educational process, such as reducing the number of assessed tasks,
implementing individual schedules or flexible deadlines, and adopting a blended mode instead
of a fully online mode. The pitfalls in the learning process are categorised into technical, social,
and emotional ones. These extreme conditions, where the learning process is preserved, lead
to the development of students’ learner autonomy.

Learner autonomy is inherently essential in developing a learner-centred approach by
teachers during wartime, involving the implementation of personalized differentiated learning
type. These key teaching aspects provide students with explicit skill-based instructions for
assignments, empower them by giving control over learning, encourage collaboration,
introduce flexible class arrangements and engage students in the learning process even under
considerable pressure of wartime conditions.
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This study represents the initial stage for further research on the short-term and long-
term impact of war on students receiving education in Ukraine. Future surveys are encouraged
to replicate the current study with a large population sample to determine the overall
perceptions of constraints the Ukrainian students face in extreme learning environments. We
believe that this study is particularly relevant to all members of the educational process. It
provides a preliminary understanding of the current challenges and aspects of the learning
process that require urgent attention during wartime. This awareness can enhance students’
efficacy and guide teachers in adjusting their teaching styles to improve students’ knowledge,
motivation, and productivity at the university during wartime.
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Appendix 1
Questionnaire
Questions Options to answer
General Information
1. Crarp/Sex -XKinoua/Female
-Uonosiua/Male
2. Bix/Age -17-19
-20-22
-23+
3. Un nmpamoBaniu Bu 3 OCBITHIMH  OHJalH -TaK/yes
mwiar¢popmamu a0 BiiHu?/Have you worked with -HI/no

online platforms before the war?

Peculiarities of the educational process

4. Yu notpiGHO 371CHIOBATH OCBITHIN MPOLIEC MiJ Yac -TaK/yes
BiliHU?/Should ESL studying be held in wartime? -Hi/no

5. Yu noxunanu/mokuHyu Bu mexi Ykpainu mif gac -TaK/yes
HaBYaHHS y BoeHHu# ctan?/ Have you left the -Hi/no
country during your studies after the war started?

6. Yu BHHMKAIM AOAATKOBI TPYAHOILI Y HaBYaHHI ITiJ{ -TaK/yes
gac nepeOyBaHHS HE 32 MICIIEM ITPOKUBAHHS ITi]] 4ac -HI/No
BiiHu?/ Did you have additional obstacles in -HE 3MIHIOBaB MicCle
studying while being displaced? MpOoXUBaHHS/ Wwasn’t

displaced

7. Yu Gaunte Bu mepeBaru oHiaiiH HaBYAHHS MiJ Yac -TaK/yes
BiliHU?/Do you see any advantages of ESL online - Hi/no
learning in wartime?

8. Um 3MmiHMIAcs KUIBKICTh MPO(ITPHUX NPEAMETIB, -TaK/yes
AKI MPOAOBXKYIOTh NMPOBOAMTUCH OHJIAMH MiA dYac -Hi/no
BiliHu? / Has the amount of specialty’s classes which
were carried out online in wartime changed?

9. Slka ocBiTHS IUIaTdpopMa € HAW3PYUHIMIOW IS -Moodle
ACMHXPOHHOTO JMCTaHIIMHOTO HABYAHHS IiJ] 4ac -Google Classroom
BiliHM BiitHM? / What platform is the most suitable -PadLet
for asynchronous mode for distance ESL classes in -Other
war time?

10. SIxka ocBiTHA 1UIaThopMa € HAW3PYUHIMIOW ISt -Zoom
CHHXPOHHOTO PEXMMY HaBYaHHS IMiJ] 4yac BIHHU? -Google Meet
What platform is the most suitable for a synchronous -Teams
mode for distance ESL classes in wartime? -Other

11. 5 BBaxaro, mo onnaiH-mIaTGopmu 3ade3neuyroTs | 1 - mye nmoraxno/ poorly

dbopMyBaHHS AHTJIOMOBHOI KOMYHIKaTUBHOL
KOMIIETEHTHOCTI TiJ 4vac BiitHW./ | consider that
online platforms satisfy the development of oral

2 - morauo/ bad

3 - 3anmoBinbHO/ satisfactory

4 - nobpe/ good
5 - BinMiHHO/ perfect
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communication skills in the English language in war
time.

12.

51 BBakar, MO KUTBKICTh 3aBIaHb, SKi MOTPIOHO
BUKOHYBATH 1HAMBIAyalbHO, Oyna 30UIbIICHA st
CTyAEHTIB y uac BiiHM mnopiBHsHO 3 Covid-
kapantuHOM. / I consider the quantity of tasks to be
carried out individually has been increased for us
during the Wartime in comparison to Covid
lockdown?

1 - He 30iumbmieHa/ wasn’t
increased

2 - 30impllieHa HECYTTEBO/
increased a little

3 - 30inbmIeHa/ increased

4  -cyrreBo  30inbIIeHa/
increased immensely

13.

SIki 3MiHU CHil YBECTH Yy HAaBUYAIBHHUN MPOIIEC i
gac BiifHu?/What changes should be introduced in
ESL learning during wartime?

a) 3aMpOBaJAUTH
iHAUBIAyanbHI rpadiku
HaBYaHH4 /to launch
individual schedule
b)3MEHIIUTH KITBKICTh
JIOMAIIHIX 3aBJaHb / to
reduce amount of tasks
C)3MIHUTH (opmar
HaB4aHH:/ to change the
mode of learning (mix online
classes with offline ones)

Social and Psychological Aspects

of Learning

14.

51 BBaxaro, 1o colliaabHl YMOBH KHUTTS BILTUBAIOTH
Ha Tpoliec HaBYaHHS y yac BiifHu./ I consider that
the social aspect of living conditions influences the
learning process in wartime.

l-ue BmmBarote / don’t
influence
2-BIJINBAIOTh
influence a little
3-pmuBaroTh / influence
4-cyTT€BO  BIIUBAIOTH  /

influence immensely

HECyTT€BO /

15.

51 BBaxkaro, 10 TEXHIYHI YMOBHU KHUTTS BILTUBAIOTH
Ha IpoleC HaBYaHHsA y yac BiiHU. / I consider that
the technical aspect of living conditions influences
the learning process in wartime.

l-ue BmmBarote / don’t
influence
2-BIJINBAIOTh
influence a little
3-pmuBaroTh / influence
4-cyTT€BO  BIIUBAIOTH  /

influence immensely

HECyTT€BO /

16.

Sl BBakaro, IO IICHXOJIOTIYHHN CTAaH BIIMBA€E Ha
npoliec HaByaHHA y uac BiiHHU. I consider that the
psychological state influences the learning process
in wartime.

-TaK
-Hi

-HE 3HAYHO BILIMBAE
-HE TIOBUHEH BIUIMBATH

17.

Sl BBaxkaro, 110 OHJIAWH-HABYaHHS JOIIOMAra€ MeHi
«BTeKTH» Bif xkaxiB BiiiHH? | consider that the
learning process helps me to "escape" from war
atrocities.

-TaK/yes
-Hi/no
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18.

S BiguyBato, 1O Komu s Oepy y4acTb y
HaBYaJbHOMY IPOLEC] Mi yac BiiiHM MOPIBHSHO 3
KOBiJ JIOKIAyHOM, 51 mouyBatock..../I feel more...
while still being engaged in the educational process
during wartime in comparison to covid lockdown?

- Oimpm ctypOoBaHo/ more
anxious
- OumpII 130/Ib0BaHO/ mMOre
isolated
- Oumpm cTpecoBo / more
stressful
- OUIBII HE 3aXHILEHO / more
insecure

19.

51 BBaxkaro, M0 KIIBKICTh CIIIKYyBaHHS (CTYICHT-
BUKJIaJa4) 3MIHUJIOCS Tij 4ac BIHH MOPIBHIHO 3
kapantuHoM uepe3 Covid? I consider the amount of
communication (we have with teachers) changed
during the Wartime in comparison to Covid
lockdown?

-TakK /yes
- Hi/no

20.

51 BBaxaro 3a moTpiOHE BUCIOBIIOBATH CBOI €MOIIii,
JOUINTACh HAUMH 3 OJHOTPYNHUKAMH Ha OHJIAiH-
3aHATTAX 3 MPAKTUKH aHTIIKCHKOI MOBH MiJl 4Yac
BiitHu? [ would like to share my emotions with the
groupmates at ESL online classes during wartime?

-TaK/ yes
-Hi/ no

21.

3anpornoHyiite BapiaHTH 3MiH JI0 HABYaJIbHOTO
MPOLIECY MO0 3100y TTs (haXx0BOT JUCIHUILTIHU Y Yac
BiifHn/ Share your ideas about improving ESL
learning process in wartime.

own anSwer




